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Abstract. Mastery of professional vocabulary and grammar does not always ensure that
tourism students are prepared to handle service-related communicative tasks in English. This study
aimed to evaluate the outcomes of an eight-week program integrating digital technologies,
professional situations, and experiential learning in comparison with traditional instruction. A quasi-
experimental pretest-posttest design was used with two intact classes.: an experimental group and a
control group, each comprising 30 students (N = 60). The program covered hotel check-in, complaint
handling, tour selection, tour guiding, restaurant service, intercultural interaction, destination
promotion, and integrated customer service. Qutcomes were assessed using a professional English
test, a situational speaking task, and a final engagement questionnaire. The mean test gain was 14.62
points in the experimental group and 3.68 points in the control group, the between-group difference
in gains was 10.94 points (p < 0.001; d = 2.50). Final speaking scores were 22.70 and 19.10 points,
respectively (p < 0.001,; d = 1.19). Final engagement in the experimental group was described across
behavioral, emotional, and cognitive dimensions. The findings indicate an advantage of the
integrated program within the studied sample. Non-random group assignment and the simultaneous
use of several pedagogical components limit causal interpretation and the generalizability of the
findings to other educational settings.
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Introduction

For future tourism professionals, English is a tool for performing specific service functions:
identifying travelers’ needs, explaining booking conditions, conducting tours, and resolving
unexpected problems. In such situations, reproducing a memorized dialogue is insufficient. Students
need to listen to the interlocutor, select an appropriate formulation, maintain a professional role, and
bring the interaction to a practical outcome.

A curriculum built primarily around translation, grammar exercises, and terminology checks
may develop necessary knowledge while leaving little time to apply it under changing circumstances.
The teacher’s task is to create a safe environment in which students perform professional actions in
English, receive feedback, reconsider their decisions, and try again. Digital maps, videos, interactive
menus, and dialogue tools can vary case details and present materials resembling workplace
situations. Their pedagogical value is determined by the task rather than by the mere presence of
technology.

Research on experiential learning and digital dialogue systems supports the potential of
professionally oriented language practice [3—5]. However, the pedagogical promise of individual
tools does not mean that every combination will produce the same outcome. The research gap
addressed in this study concerns the evaluation of an integrated program in which digital materials
are embedded in a consistent cycle of performance, analysis, and repeated practice across eight
tourism service situations. Comparing test performance with oral task performance makes it possible
to examine both the acquisition of language content and its application in professional interaction.

The aim of the study is to evaluate the effect of integrating digital technologies and experiential
learning on tourism students’ professional English outcomes and to describe their final level of
learning engagement.

Research questions: (1) Do test-score gains differ between the experimental and control groups?
(2) Do final situational speaking scores differ between the groups? (3) What features characterize the
final oral communication profile in each group? (4) How do participants in the experimental group
evaluate their behavioral, emotional, and cognitive engagement after the program?

Research hypotheses: Hl — the mean gain in the professional English test is higher in the
experimental group than in the control group; H2 — the final total score for situational speaking is
higher in the experimental group. Analyses of individual speaking criteria and final engagement are
descriptive. Because no baseline or control-group measures of engagement were collected, the study
did not test a hypothesis that engagement increased as a result of the program.

Literature Review

Professional English and Tourism Practice

English for Specific Purposes involves selecting content according to occupational tasks, target
audiences, and typical communicative actions. In tourism, this means teaching not only vocabulary
related to accommodation and routes but also clarifying questions, paraphrasing, apologizing,
explaining alternatives, and closing service interactions. Ellis et al. conceptualize tasks as organizing
learning around a meaningful outcome while maintaining attention to language form [2]. Progress
should therefore be assessed in terms of both linguistic accuracy and the successful provision of
service to a simulated customer.

The classic approach of Hutchinson and Waters links ESP to an analysis of learners’ needs
and target situations of language use [7]. In tourism education, this principle allows tasks to be
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selected according to the real functions of a specialist: clarifying a request, explaining service
conditions, and negotiating a solution. Program content and assessment criteria should therefore
refer to the same professional actions; general language achievement cannot substitute for
assessment of their performance.

Experiential Learning

In D. Kolb’s theory, learning is described as movement between concrete experience,
observation and reflection, conceptualization, and a new attempt at action [1]. In English for tourism,
a student may first role-play a guest check-in, then analyze an unsuccessful utterance and the feedback
received, formulate more appropriate expressions, and repeat the situation with a modified request.
This cycle distinguishes experiential practice from a one-off role-play activity without subsequent
analysis.

Vasconcelos describes the use of a digital portfolio and simulated job interviews in
professionally oriented learning for tourism and hospitality students [3]. The study is an experience
report and supports the use of practical tasks, although its design differs from a two-group
comparative assessment of outcomes. In the present study, experiential learning functions as a
recurring way of organizing each lesson rather than as a separate final project.

Feedback is an independent component of the learning cycle. Hattie and Timperley view
feedback as information that helps learners relate current performance to a goal and determine
subsequent actions [13]. In a service-language task, this involves examining a specific utterance and
its consequences for communication with a guest. A repeated attempt gives students an opportunity
to apply the feedback; without it, reflection may remain discussion rather than lead to a change in
action.

Digital Tools in Language Learning

Digital video can present a service situation and a guest’s nonverbal reactions; maps and virtual
tours provide material for explaining routes; and multimedia menus support the simulation of
restaurant service. A dialogue system can vary a customer request and provide additional response
attempts. Zhai and Wibowo reviewed dialogue systems and the interactional competence of
university EFL learners [4]. At the same time, the accuracy of Al-generated responses, the realism of
dialogue, and data protection require teacher oversight.

Aldamen et al. investigated Al-supported role-play dialogues in English instruction for tourism
and hospitality [5]. Their quasi-experimental study involved 89 students, and the six-week program
focused on complaint handling. The present study broadens the range of professional contexts to eight
and compares overall test performance with situational speaking assessment. Its contribution
therefore lies in the specific organization of the learning cycle and the set of assessed outcomes rather
than in claiming the first use of Al in tourism language education.

Kohnke, Moorhouse, and Zou discuss the potential of ChatGPT for language teaching and
emphasize the need for competent use of the tool [8]. Kasneci et al. examine the educational
opportunities of large language models alongside issues of response reliability and pedagogical
responsibility [9]. Lo systematizes early applications of ChatGPT in education and their limitations
[10]. These studies support the controlled integration of Al into instruction but do not justify treating
every automatically generated response as an accurate learning model.

The review by Crompton and Burke demonstrates the diversity of Al applications in higher
education [11]. For a language course, what matters is the connection between a tool and a specific
task rather than the mere fact that the tool is used. Huang, Hew, and Fryer identify the potential of
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chatbots as conversational partners and simulation tools while also noting technical limitations,
cognitive load, and novelty effects [12]. Digital practice therefore requires a clear purpose,
manageable complexity, and combination with teacher feedback.

Engagement and the Research Gap

Behavioral engagement refers to participation in tasks, emotional engagement to interest and
attitudes toward learning activities, and cognitive engagement to efforts to understand material and
improve response strategies [6]. This structure distinguishes visible classroom activity from deeper
work on language solutions. In the present study, engagement complements the assessment of
learning outcomes but is not used as evidence of a causal mechanism. The research contribution lies
in comparing knowledge and professional action after a single program organized around digital
materials, feedback, and repeated practice.

Materials and Methods

Design and Participants

The study employed a quasi-experimental pretest—intervention—posttest design with two
existing undergraduate Tourism classes. The sample included 60 students: 30 in the experimental
group and 30 in the control group. Individual randomization between groups was not used. Baseline
comparability was assessed using the professional English test and situational speaking task. The
student was the unit of statistical analysis. Interpretation took into account that membership in an
intact class may be associated with unmeasured educational characteristics.

Table 1- Study design

Group Before instruction During the eight weeks After instruction
Digital materials + Posttest, final speaking
Experimental | Test and speaking task | professional situations + task, engagement
reflection questionnaire
Comparable topics and
hours; explanation, Posttest and final
Control The same measures ) . .
exercises, reading, and speaking task
instructional dialogues

Intervention Procedure

The program lasted eight weeks, with two lessons per week and 16 lessons in each group. In
the experimental group, work followed a cycle of case introduction, performance of a professional
role, feedback and self-reflection, analysis of language choices, and repeated performance under a
modified condition. Digital materials provided the content and variability of the communicative
situation. Each week focused on a separate professional context (Table 2). The key pedagogical
principle was returning to the task after analyzing the initial attempt.

The general weekly cycle was: professional action — feedback analysis — reflection on the
language solution — repeated attempt. Digital material supported this cycle, while the target
competence defined the observable task outcome.

The repeated performance allowed students to apply feedback directly and adjust their language
choices to changing professional situations. This process was intended to strengthen the connection
between classroom language practice and the communicative demands of tourism-related
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professional contexts.

Table 2- Experimental teaching program

Week | Context

Digital material

Practical action
and product

Target communicative
competence

Hotel front desk

Booking record and
interactive guest

Check-in and
clarification of

Clarifying information
and confirming

a tourism story

accommodation conditions
card ..
conditions
Identifying the Apologizing and
. . ble egotiati luti
. Variable dialogue proiemm, fegotiating a sotution
Room complaint . apologizing, and
scenario .
proposing a
solution
Catalogue of routes Iden.tify.ing. needs | Needs analysis and
Travel agency ; and justifying argumentation
and prices :
tour selection
Delivering part of | Route description and
. Map and virtual a tour and question handling
Tour guiding !
route answering
questions
Explaining dish Explaining ingredients
Restaurant service Multimedia menu ingredients apd and restrictions
accommodating
guest restrictions
Analyzing Appropriateness of
Intercultural Short video clip of misunderstanding | utterances and
interaction an incident and adjusting resolving
communication misunderstanding
Destination Short-video editing Creating and . Persuas1qn and oral
. orally presenting | presentation
promotion tool

Integrated service

Several prepared
materials

Sequence
“greeting —
consultation —
problem —
solution”

Managing a multi-
stage interaction

The control group studied the same professional topics and target expressions within a
comparable amount of instructional time. The main formats were teacher explanation, reading, lexical
and grammatical exercises, question answering, and prepared dialogues. The conditions differed in
the organization of practice: the experimental program systematically connected professional action
with digital material, reflection, and a repeated attempt. However, the available results do not allow
the effect of the digital tool to be separated from the possible effect of more intensive oral interaction.

Instruments and Assessment
The professional English test was scored on a 0—100 scale and included professional vocabulary
(25 points), reading of a professional text (20), listening to a service dialogue (25), and selection and
formulation of a situational response (30). This structure covers receptive skills and the application
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of language in typical service tasks. Instrument checks and statistical processing were performed in
IBM SPSS Statistics. Numerical reliability results are not reported in the present description. When
reported, internal consistency and content validity should be distinguished: a reliability coefficient
alone does not demonstrate that an instrument represents all target competencies [14].

The professional speaking task was assessed according to six criteria: fluency, professional
vocabulary, grammatical accuracy, interaction management, professional appropriateness, and
problem solving. Each criterion was scored from 1 to 5, giving a total range of 630 points. The
service situation required the student to clarify a customer request, propose a solution, and agree on
subsequent actions. The rubric distinguishes language form from achievement of the professional
outcome. Assessment data were checked in IBM SPSS Statistics. For a reproducible description of
inter-rater agreement, the applied index, its value, and confidence interval should be reported. If ICC
was used, the model, rating type, and definition of agreement should be specified [15].

The final engagement questionnaire contained nine statements rated from 1 (“strongly
disagree”) to 5 (“strongly agree”), with three items each for behavioral, emotional, and cognitive
engagement [6]. The statements addressed participation in English dialogues, interest in service
situations, and reflection on ways to improve responses after feedback. Mean post-course subscale
scores are reported for the experimental group. Instrument reliability was checked in IBM SPSS
Statistics, but subscale coefficients are not reported in the text. Because baseline and control-group
engagement measures are unavailable, the questionnaire characterizes the experimental group’s final
self-assessment rather than a change in engagement.

Statistical Analysis

Statistical analyses were performed in IBM SPSS Statistics, and calculations were cross-
checked against the students’ source data. The primary analysis for H1 compared individual test gains
between groups using an independent-samples t-test. Within-group changes were assessed using
paired-samples t-tests. For H2, final total speaking scores were compared. Means (M), standard
deviations (SD), t statistics, p values, and Cohen’s d based on the pooled standard deviation for
independent groups are reported. The significance level was 0.05. With two measurement points, the
difference in gains characterizes differences in group trajectories but does not eliminate the
limitations of the non-randomized design. Analyses of individual speaking criteria and engagement
were descriptive. Results of assumption checks and adjusted analyses accounting for baseline scores
are not reported. The use of SPSS does not remove the limitations of a design based on two intact
classes.

The study was conducted anonymously, and results are presented in aggregate form without
revealing participants’ identities. Anonymity concerns data confidentiality. Information on the form
of participant consent and institutional authorization is not provided in the manuscript materials and
should reflect the procedures actually used.

Results

Results are presented in the following sequence: baseline group comparison, test-score
dynamics, situational speaking dynamics, final oral communication profile, and self-reported
engagement. Each group included n = 30 students. Mean gains are consistent with the differences
between the corresponding pre- and post-program means. Statistical conclusions concern total scores;
individual criteria and subscales are interpreted descriptively.
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Table 3 - Baseline group results (M £ SD)

Experimental Control group, n
M t
easure group. n = 30 ~ 130 (58) p
Test, 0-100 57,60 + 7,88 56,78 + 7,42 0,42 0,679
Speaking, 630 16,66 = 2,01 16,51 +2,55 0,26 0,798

Note. The absence of a statistically detected baseline difference does not demonstrate complete
equivalence of the non-randomized groups.

Table 4 - Changes in the professional English test (M £ SD)

Individual
Pretest Posttest Peert (2
Group retes osttes gain, M = SD eer t (29) p
Experimental | 57,60+ 7,88 | 72,22+9,50 | 14,62+4,54 | 17,62 < 0,001
Control 56,78 £7,42 | 60,46 £7,94 | 3,68+4,22 4,79 < 0,001

After the program, the mean test score was 72.22 in the experimental group and 60.46 in the
control group. The final between-group difference was 11.76 points: t(58) = 5.20, p <0.001, d = 1.34.
Mean gains were 14.62 and 3.68 points, respectively; the difference in gains was 10.94 points: t(58)
=9.66,p <0.001, d =2.50. Thus, H1 is supported by the reported results. The large effect size should
be interpreted cautiously in view of the sample characteristics, organization of practice, and properties
of the test.

The observed pattern indicates that the improvement in the experimental group was not limited
to a higher final score but was also reflected in substantially greater learning gains over the
intervention period. This suggests that the instructional approach implemented in the experimental
group was associated with more pronounced development of the targeted skills than the conventional
instruction received by the control group. At the same time, given the non-randomized design, these
findings should be interpreted as evidence of a strong association with the intervention rather than as
definitive proof of causality.

Table S - Changes in situational speaking (M + SD)

Group Before the | After the | Individual Peer t (29) b
program program gain, M = SD

Experimental | 16,66 +2,01 |22,70+3,35 | 6,04+ 2,35 14,11 <0,001

Control 16,51 +£2,55 | 19,10+2,65 |2,59+1,78 7,96 < 0,001

The mean final speaking score was 22.70 in the experimental group and 19.10 in the control
group; the difference was 3.60 points: t(58) = 4.63, p < 0.001, d = 1.19. Gains were 6.04 and 2.59
points, respectively. The results support H2 and indicate an advantage for the experimental group in
the final total score on the professional situational speaking task.

The observed difference suggests that the experimental group demonstrated stronger
development of professional speaking performance. In particular, the results indicate that repeated
situational practice combined with digital support was associated with better performance in
profession-oriented communicative tasks.
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Table 6 - Final speaking profile by criterion (mean scores on a 1-5 scale)

Criterion Experimental Control group Difference
group
Fluency 3,70 3,20 0,50
Professional vocabulary 3,80 3,30 0,50
Grammatical accuracy 3,40 3,20 0,20
Interaction management 4,00 3,10 0,90
Professional appropriateness | 3,90 3,20 0,70
Problem solving 3,90 3,10 0,80
Sum of means 22,70 19,10 3,60

Note. Differences between criterion means are presented descriptively. Without variances and
individual scores, the statistical significance of individual differences or component-specific gains
cannot be established.

Table 7 - Final engagement of the experimental group (mean scores on a 1-5 scale)

Subscale Mean score
Behavioral 4,10
Emotional 4,24
Cognitive 3,92

Note. The table presents the final self-assessment of participants in the experimental group. No
baseline measure or comparison with the control group is available; therefore, no conclusion is made
about an increase in engagement.

Discussion

The main finding is a more pronounced positive change in the professional English test in the
experimental group, whose baseline mean was comparable to that of the control group. An advantage
was also observed in final situational speaking. The convergence of these two outcome types supports
the proposition that the program was associated not only with the acquisition of language content but
also with its application in service communication. At the same time, the absence of a significant
baseline difference does not establish complete group equivalence or eliminate the influence of
unmeasured factors.

A pedagogical explanation for the observed differences can be linked to Kolb’s cycle: a
professional situation provides experience, feedback supports reflection, analysis of language choices
promotes conceptualization, and a repeated attempt allows students to test a modified strategy [1].
Within task-based learning, language practice is organized around achieving a meaningful outcome
[2]. Vasconcelos supports the applicability of professionally oriented practical products in tourism
education [3]. The review by Zhai and Wibowo and the study by Aldamen et al. support the use of
dialogue systems for additional communicative practice [4, 5]. This comparison explains the
pedagogical logic of the program but does not demonstrate that the digital component itself caused
the observed advantage.

In the final speaking profile, the largest descriptive differences concerned interaction
management (0.90 points) and problem solving (0.80), whereas the smallest concerned grammatical
accuracy (0.20). This profile is consistent with the service-oriented focus of the tasks but does not
demonstrate different rates of development for individual skills. For engagement, the emotional
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dimension received the highest score (4.24), followed by behavioral (4.10) and cognitive engagement
(3.92). These self-reports characterize students’ perceptions after the program; they do not establish
an increase in engagement or a relationship between engagement and learning gains. The practical
significance of the findings lies in supporting an integrated learning cycle. A separate comparative
study would be required to isolate the independent contributions of Al, virtual tours, and reflection.

The findings can also be interpreted through the role of feedback [13]: the program enabled
students to return to a service task after reflecting on language choices. Research on digital language
tools [8, 12] helps explain the availability of additional interaction attempts, while reviews of
educational Al [9—11] emphasize the need for pedagogical oversight. However, neither similarity of
mechanisms nor positive change in this sample allows the entire effect to be attributed to a single
technological tool. Testing whether the advantage persists after course completion is especially
important for distinguishing sustained learning from short-term interest in a novel format.

Teachers may begin by identifying the most frequent professional situations in the tourism
receiving sector, developing a scenario with incomplete information for each one, and defining an
observable outcome: the guest is checked in, an alternative is agreed upon, or a route is explained.
After the first attempt, students need specific feedback on their utterances and an opportunity to try a
different solution. Videos, maps, menus, and dialogue-based Al should be selected when they help
vary the situation and support feedback. Final assessment can use a transparent rubric in which
language accuracy is evaluated alongside communicative appropriateness and problem resolution.

The sample of 60 students and the eight-week duration limit the generalizability of the findings.
The use of two intact groups without individual randomization retains the risk of baseline differences
not captured by the pretest. Having only one class per condition does not reliably separate the program
effect from class or teacher effects; the reported t-tests treat students as independent units. Instrument
checks were conducted in IBM SPSS Statistics, but numerical reliability and agreement coefficients
are not reported, which limits reproducibility of the measurement description. The final survey
administered only to the experimental group does not allow changes in engagement to be assessed.
The combined use of digital materials, professional tasks, and reflection prevents the contribution of
each component from being isolated. The absence of a delayed posttest limits conclusions about skill
retention and transfer to real service settings. Information about the educational institution, data-
collection period, year of study, age, baseline English level, and documentation of participant consent
should be added by the authors on the basis of the actual study records.

Conclusion

The eight-week program integrating digital materials, professional service situations, and
experiential learning was associated with larger test-score gains and a higher final situational speaking
score than the control instruction. The difference in mean test gains was 10.94 points, and the
difference in final speaking scores was 3.60 points. The practical contribution of the study is the
sequential organization of professional language practice through performance, feedback, reflection,
and repeated attempts. Final engagement indicators complement the description of students’
perceptions of the program but do not demonstrate a change in engagement. The conclusions apply
to the studied sample and the integrated program; a more rigorous causal assessment requires
reporting instrument reliability coefficients, accounting for the group structure, and including a
delayed measurement.
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BIKITA/I/TACTBIPY APKBLIbI TYPH3M CTY/IEHTTEPIHE KOCIbH AFBLILIBIH TUITH
OKBITY/IbIH KPEATHBTI TOCLIJAEPI

Anoamna. Kaciou nexcuka meH epammamukanvl Meyeepy mypusm Mamanobiabl cmyOeHminiy
ASbLLIUBIH MINIHOe Kbl3Mem Kopcemyee OAallaHbLCmbl KOMMYHUKAMUSMIK MiHOemmepoi uieulyee
OaUbIHObIRbIH  IPOAlLIM  KAMmMamacwly eme Oepmetidi. 3epmmeyoiy maxcamvl — YUPDPILIK
MEeXHON02UANAPObL, KICIOU HCAROAAMMAPObL HCIHE MANHCIPUDE APKbLILI OKbIMYObl OIPIKMIpemiH ce2i3
anmanvlx 6A20APIAMAHBIY, HIMUNICENEPIH 0ICMYPIL OKbIMYMEH canvlcmbvlpa 6azanay. Andvin ana
JHcaHe KOPbIMbIHObL o1ulemoepi 6ap K8A3UIKCNEePUMEHMMIK OU3AUH KONOAHBLIObL: IKCHEPUMEHMMIK
JHCoHe Oaxwiiay monmapwvinbly apkaucvicbinoa 30 cmyoenmmen 60n0vl (N = 60). bazoaprama
KOHaKytiee mipKey, WagblMOapMeH HCYMbLC, Myp MAHOAy, IKCKYPCUANBIK Cyliemenoey, Meupamxana
Cepsuci, MaOeHUemapaivlK e3apa apekem, OeCMUHAYUSIHbL Lieepilemy JHCaHe KeueHOI KblzMmem
Kepcemy Hcagoasmmapuli Kammsiovl. Homudicenep Kaciou ageiiuiblh mini mecmi, Hcag0asmmolk
ayvl3ua mancoulpma Heane KopblmulHObL OKY OelceHOLNiel cayainamacsl apKolivl bazananowsl. Tecm
HomudceCiniy opmawa ecimi sxcnepumenmmix monma 14,62 oann, 6axvinay moovinoa 3,68 6ann
001001, 6cimoep apacvinoagsl monapanvlk atvipmawsiivik 10,94 6annovr Kypaowt (p < 0,001; d =
2,50). Kopvimwinowl cotiney kepcemxiwimepi muicinue 22,70 scane 19,10 6ann 6onowvt (p < 0,001, d
= 1,19). Dxcnepumenmmix monmuly KOpbIMbIHObL OKY OelNceHOiniei MiHe3-KYIbIKMbIK, dIMOYUANbIK
JHCOHEe KOSHUMUBMIK enuwemoep OolbiHwa cunammanovl. Homuowenep sepmmencen ipikmeme
wenbepinde KeuleHoi 6a20apaamManbly ApMulKUbLIbIZbIH KOpcemeoi. Tonmapovly paHOOMU3AYUACHL3

KaIbINMAcmulpuLIybl HCoHe OipHeule neoazo2uKkanvlk KOMNOHEeHMMIY Kamap KOAOaHwliybl ceben-
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canoapavl mMyciHoipyoi dcone Hamudicenepoi backa Oinim Oepy HagoaulapblHA HCAANBLIAYOb
utekmeioi.

Kinm co30ep: mypuzmee apHanean agvliubli Mii, Kaciou KOMMYHUKAYUSL, MAIHCIpUOE apKbiibl
OKbIMY,; YUDPALIK MEXHOI02UANAD, POIOIK dcaz0asmmap, Kaciou cotiiey, oKy OeiceHoLniel.

A. ABU30BA’, I. OCYITIOBA®*=, H. OPA3AJIBD, 3. XAJIMHP3AEB*
'"MexTyHapOIHBIH YHUBEPCUTET TYpU3Ma U rocrenpuumMctBa, (Kazaxcran, Typkecran)
MexyHapOIHbIA Ka3aXCKO-TYPEIKUN YHUBEPCUTET UMEHU XOKU AXMena ScaBu
(Kazaxcran, Typkecran), e-mail: guzal.yussupova@inbox.ru

*Yuusepcutet @nopunsl, (Coequnennsie LItarsr Amepuku, I'eliHcBUILT)
“HOxxH0-Kazaxcranckuit ynusepcuteT umeHu M. Aya3osa, (Kazaxcran, l1IsiMkeHT)

KPEATHBHBIE 110/1X0/1bl K OBYYEHHIO IIPO®ECCHOHAJIBHOMY
AHTJIHHCKOMY SA3bIKY CTYJEHTOB TYPHCTCKHX CIIEITHATBHOCTEH
ITIOCPE/ICTBOM HHTETPAITHH ITH®POBBIX TEXHOJIOTHH H
IKCIHIEPHEHIIHAJIBHOI'O OBYYEHHUA

Annomayun. Bnaoenue npogeccuoHanvHou JNeKCUKOU U 2pamMMamuKkolu He 6ce20d
obecneyugaem 20mMoGHOCMb CIYOEeHMA MYPUCMCKOU CREeYUATbHOCIU Peulams KOMMYHUKAMUBHbLE
3a0ayu obCnyHCUBAHUSA HA aHSAIUUCKOM s3biKe. Llenv uccnedosanusi — oyeHums pesyabmamul
B0COMUHEOENILHOL  NPOSPAMMbL,  00beOuHsIowel Yugdposvie MexHoaio2UU, NPopheccUoOHaIbHbIE
cumyayuu u obyyeHue uepez Onvim, 68 CPAGHEHUU C MPAOUYUOHHBIM npenodasanuem. llpumernen
K8A3UIKCNEePUMEHMANbHBIN OU3ALH C NPe08apumenbHbiM U UMO208bIM USMEPEeHUeM 8 08VX YUeOHbIX
2PYNNax: SKCNepUMeHmMaibHoU U KOHmMpoabHot, no 30 cmyoenmog 6 kasicootl (N = 60). I[Ipoepamma
BKIIIOYANA peUucmpayuro 6 20cmunuye, pabomy c ocanodamu, noodoop mypa, KCKYPCUOHHOE
CONpOBOICOeHUE, PECMOPAHHBIL CEPBUC, MENCKYIbMYPHOE B3AUMOOEUCmEUe, NPOOSUINCEHUE
oecmuHayuu U KOMNIeKCHoe obcnyicueanue. Pezynomamel oyenusanuce ¢ nomowyblo mecma
npogeccuoHanbHo20 AH2IUICKO20 A3bIKA, CUMYAMUBHO20 YCMHO20 3A0AHUSA U UMO2080U AHKEembl
soeneuennocmu. CpeOHuti npupocm mecmogoeo pesyibmama cocmasun 14,62 6aria 6
9KCnepumMeHmanvHou epynne u 3,68 oanna 8 KOHMPOILHOU, MEHCSPYNNOBAs PASHUYA NPUPOCIOE —
10,94 6anna (p < 0,001; d = 2,50). Hmozogvie oyenku 2osopenusi cocmasunu 22,70 u 19,10 banna
coomseemcmeenno (p < 0,001; d = 1,19). Umoeosas 6osnewenHocmo 3KCnepuUMenmanibHolU epynnl
ONUCAHA NO NOBEOEHUECKOMY, IMOYUOHANbHOMY U KOSHUMUBHOMY uzmeperusm. Pezyiomamol
VKA3bl8AIOM HA NPeuUMyuecmseo KOMNJIEKCHOU NPOSPAMMbL 8 YCIOBUAX UCCIe008AHHOU 8blOOPKU.
Hepanoomusuposannoe gopmuposanue 2epynn u coemecmuoe npumMeHeHnue  HeCKOIbKUX
neoazo2uyecKux KOMNOHEHMOo8 02PAHUYUBAION NPUYUHHYIO UHMEPNPEmayuio U NepeHoc 8b180008 Ha
opyeue 0bpazosameiibHvle YCA08USL.

Knrouesvie cnosa: awnenutickuii A3vlKk 01 Mypusma, npogheccUuoHanbHas KOMMYHUKAYUSL,
obyueHue uepes Onvim,; Yu@dpoesvle MexHoI02Ul, POaeble CUMYayull, NPopecCUOHATbHOE 2080peHUe;
VuebHas 806/1eUeHHOCHb.
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