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Abstract. Professional communication in the tourism industry requires more than general
foreign language proficiency; it also involves the ability to perform communicative tasks in authentic
tourism and hospitality service situations. Accordingly, there is a need to design digital language
learning environments for tourism students that integrate professional needs, domain-specific
content, scenario-based tasks, and competency assessment. This study aims to develop an integrative
conceptual model for a digital language learning platform designed to enhance the professional
communicative competence of tourism students. The study employs a theoretical-conceptual research
design and draws on a thematic and comparative analysis of literature on English for Specific
Purposes (ESP), professional communication in tourism, intercultural competence, digital and
technology-enhanced language learning, task-based language teaching, and language assessment.
The theoretical synthesis identified a set of professional language competencies and six content
modules: hotel communication, travel agency communication, tour guiding, restaurant and
hospitality services, tourist complaint handling, and intercultural communication. The main outcome
of the study is an integrative model structured around the sequence of industry needs — professional
communicative competencies — ESP content — professional scenario-based tasks — digital
interaction — feedback — competency assessment. A distinctive feature of the model is that digital
tools are conceptualized not as stand-alone technological components but as elements of a
pedagogical environment connecting professional tasks, language use, feedback, and assessment. As
the study is theoretical in nature, no technical prototype was developed and the effectiveness of the
proposed model was not empirically tested. The framework may provide a theoretical basis for the
subsequent development of a digital platform and its empirical validation through pilot studies.
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Introduction

Relevance of the Research Problem

Tourism is an industry in which a substantial proportion of professional activities is performed
through direct communication. Hotel employees welcome guests and explain accommodation
conditions; travel agents identify clients’ needs and compare alternative destinations; tour guides
provide information about attractions and respond to visitors’ questions; restaurant employees explain
menu items and dietary options; and when service-related problems arise, tourism professionals are
expected to listen to complaints and propose appropriate solutions. Consequently, the language
competence of a tourism professional cannot be reduced to knowledge of vocabulary and grammatical
structures. It also involves the ability to use linguistic resources appropriately in the performance of
professional tasks [1].

Another distinctive characteristic of communication in tourism and hospitality is the frequent
use of English as a means of interaction among speakers from different linguistic and cultural
backgrounds. Research on authentic hospitality and tourism service encounters has demonstrated the
importance of strategies such as clarification, reformulation, and explicit meaning negotiation for
preventing misunderstandings [11]. Professional language education should therefore develop not
only the ability to produce linguistically correct utterances but also the ability to clarify meaning,
identify clients’ needs, negotiate solutions, and communicate in a culturally appropriate manner.

This requirement is closely associated with the principles of English for Specific Purposes
(ESP). One of the central principles of ESP is that instructional content should correspond to the
communicative tasks that learners are expected to perform in their future professional contexts [4, 5].
Recent research continues to support this principle. For example, needs-analysis research among
hospitality employees indicates that English language instruction should be aligned with authentic
workplace situations and different stages of the service process [12].

At the same time, the digital transformation of tourism has changed the communicative
environment in which tourism professionals operate. Booking, information search, customer
correspondence, online consultation, and service evaluation increasingly take place in digital
environments. These developments suggest that language education should extend beyond
conventional classroom dialogues and incorporate digital and multimodal forms of communication.

The Common European Framework of Reference for Languages: Companion Volume expands
the conceptualization of language competence by emphasizing online interaction, mediation,
plurilingual competence, and pluricultural competence [9]. From this perspective, a digital language
learning platform should not be viewed simply as a collection of technological functions. Rather, it
should constitute an educational environment in which students perform meaningful communicative
actions.

Research Problem and Research Gap

English language education for tourism students has been addressed in previous research.
Existing studies have examined the professional language needs of tourism and hospitality students
[6, 8], intercultural communicative competence [13], workplace language requirements in hospitality
settings [12], and the development of electronic learning materials specifically adapted to tourism
education [7].

It would therefore be inaccurate to claim that digital language learning for tourism has not
previously been investigated.

Nevertheless, individual studies tend to focus on particular components of the broader problem.
Some concentrate on needs analysis, others on instructional materials, technological tools, or specific
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language skills. There remains a need to conceptualize the entire design process as an interconnected
cycle extending from the identification of tourism-specific language needs to the selection of
instructional content, transformation of professional situations into learning tasks, organization of
digital interaction and feedback, and assessment of professional communicative performance.

The conceptual problem addressed in this study is therefore how tourism-related language
needs, ESP principles, task-based language teaching, digital interaction, feedback, and the assessment
of professional communicative competence can be integrated within a single coherent framework for
platform design.

The scientific contribution of the study does not lie in proposing an entirely new pedagogical
theory. Rather, it lies in synthesizing theoretically related components from several established
research traditions into a coherent design logic for a digital language learning platform for tourism
students. Within this framework, technology is not treated as the starting point of instructional design
but as an environment for implementing learning activities derived from professional needs.

The aim of the study is to develop an integrative conceptual framework for a digital language
learning platform designed to enhance tourism students’ professional communicative competence.

The study addresses the following research questions:

1. What language and communicative competencies correspond to the future professional
activities of tourism students?

2. How can the principles of ESP, task-based language teaching, and digital language learning
be integrated within the context of tourism education?

3. How can professional communicative situations be transformed into learning modules
within a digital platform?

4. How should learning activities, feedback, and competency assessment be interconnected
within the platform?

Literature Review and Theoretical Background

Professional Language Competence in Tourism

Communication in tourism involves considerably more than the transmission of information.
Tourism professionals must identify clients’ needs, select relevant information, explain available
options, respond to questions, and resolve service-related problems.

Blue and Harun [1] conceptualize hospitality language as an integral professional skill.
Subsequent studies have similarly emphasized the need to align English language instruction in
tourism and hospitality with authentic workplace communication requirements [6, 8, 12].

Research on professional competencies in tourism also indicates that employers value
interpersonal and transferable skills alongside language abilities [14]. A digital language learning
platform should therefore assess not only grammatical accuracy but also students’ ability to
accomplish professional tasks through communication.

Intercultural communicative competence constitutes another important component of tourism
communication. A needs-analysis study involving undergraduate tourism students demonstrated
learners’ interest in authentic materials and real-life experiences as part of intercultural learning [13].
Intercultural communication should therefore be regarded not as an optional supplementary topic but
as an integral component of professional language education.

ESP and Needs Analysis

Within ESP theory, the identification of the purposes for which learners will use a language
constitutes a fundamental stage of course design [4, 5].
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In tourism education, this principle requires a shift from the question “What vocabulary should
students know?” to the more professionally oriented question “What actions should students be able
to perform through language in their future workplace?”

Knowledge of terms such as reservation, check-in, cancellation policy, and guided tour, for
example, does not by itself constitute professional communicative competence. Students should be
able to explain booking conditions, clarify clients’ requirements, compare available options, and
propose alternatives when circumstances change.

Recent needs-analysis research in hospitality contexts similarly emphasizes the importance of
aligning instructional content with actual service sequences and authentic workplace communicative
situations [12]. For this reason, needs analysis is positioned as the first stage of the proposed platform
design process.

Task-Based and Scenario-Based Language Learning

In Task-Based Language Teaching (TBLT), language is used as a resource for achieving a
meaningful communicative outcome [10].

The professional nature of tourism makes this approach particularly relevant because tourism
work consists of identifiable communicative tasks, including:

« checking guests in and out;

e explaining itineraries;

» recommending tourism products;

e explaining menu items;

e responding to complaints;

e presenting tourist attractions;

e negotiating solutions with customers.

When learning activities are organized as pedagogical representations of such professional
actions, students use vocabulary and grammatical resources to accomplish meaningful outcomes
rather than practising them in isolation.

For example, instead of completing a conventional exercise on “hotel vocabulary,” students
may be presented with a situation in which the room originally booked by a guest is unavailable. The
student must propose an alternative room, explain the differences between the options, and obtain the
guest’s agreement.

Language use is thus integrated with professional problem solving.

Digital and Technology-Enhanced Language Learning

Digital technologies make it possible to integrate text, audio, video, interactive tasks, learner-
generated responses, and feedback within a single learning environment [3].

The expanded CEFR framework conceptualizes online communication as a distinct form of
social interaction and emphasizes the multimodal nature of synchronous and asynchronous
communication in digital environments [9].

In recent years, the use of artificial intelligence and conversational Al in language education
has also received increasing scholarly attention. Research suggests that Al-based tools may provide
opportunities for interaction, personalized feedback, and speaking practice [ 15—-18]. At the same time,
these studies indicate that the presence of technology alone does not guarantee meaningful learning
outcomes. Its educational value depends on pedagogical design, the quality of tasks, and the nature
of feedback.

The framework proposed in this study is therefore not dependent on any particular Al
technology. Instead, it follows the principle that digital functionality should be derived from
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pedagogical objectives:
learning outcome — professional task — language activity — digital functionality
rather than the reverse.

Materials and Methods

Research Design

The study employed a theoretical-conceptual research design. Its purpose was not to measure
the effectiveness of an existing digital platform experimentally but to construct a theoretically
grounded pedagogical architecture for a future platform.

No primary empirical data were collected from students, and no questionnaire, interview, or
experimental intervention was conducted as part of the present study.

Methodologically, the study was based on an integrative conceptual synthesis, allowing
concepts and findings from several theoretical traditions to be brought together around a common
research problem.

Literature Search Strategy

Relevant literature was identified through Google Scholar, ERIC, academic journal platforms,
and publishers’ electronic databases. Priority was given to scholarly publications with identifiable
bibliographic information and, where applicable, verifiable DOI records.

The search was guided by the following keywords and combinations:

“English for tourism,” “tourism students English needs,” “ESP tourism,” “hospitality English
needs analysis,” * e
“digital language learning,

29 ¢¢

professional communication tourism,” “intercultural competence tourism students,”
technology-enhanced language learning,” “task-based language
online interaction language learning,” and “Al-assisted language learning.”

bh 13 2 13

teaching,
In addition to foundational theoretical works, particular attention was paid to contemporary
research published between 2020 and 2026.
Literature Selection Criteria
Publications included in the conceptual synthesis were required to address at least one of the
following dimensions:
1. ESP and professional language needs;
communicative tasks in tourism or hospitality settings;
language or intercultural needs of tourism students;
theoretical principles of task-based language teaching;
digital or technology-enhanced language learning;
online interaction, mediation, or digital feedback;

N AW

. theoretical justification for at least one component of the proposed framework.

General materials unrelated to tourism or language education and sources lacking identifiable
authorship or publication information were not treated as part of the principal theoretical evidence
base.

The study was not designed as a systematic review following the PRISMA protocol.
Consequently, the total number of retrieved records, duplicate-removal procedures, and a quantitative
screening flow are not reported.

Analytical Procedure

The theoretical material was analysed in five stages.

Stage 1 — Identification of professional needs.

The principal communicative actions and workplace situations characteristic of tourism services were
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identified.

Stage 2 — Categorization of competencies.
Language and professional actions identified in the literature were grouped into speaking, listening,
professional vocabulary, written communication, intercultural communication, mediation, and
problem-solving communication.

Stage 3 — Grouping professional situations into modules.
Functionally related workplace activities were organized into six content modules.

Stage 4 — Alignment of pedagogical components.
ESP, TBLT, digital interaction, and formative feedback principles were aligned with the learning
activities within each module.

Stage 5 — Development of the conceptual framework.
The relationships among the identified components were organized into a sequential design cycle
extending from professional needs to the assessment of professional performance.

Conceptual Framework and Proposed Model

Professional Communicative Competencies of Tourism Students

The theoretical synthesis resulted in the identification of seven interconnected competencies
that should be addressed within the proposed platform.

Table 1 — Professional Communicative Competencies and Their Application within the
Platform

. L. Possible platform-based
Competency Professional application ..
activity
. Welcoming guests, explaining services, Role-play and scenario-based
Speaking . . .
making recommendations dialogue
Listening Understanding customer requests, Responding to audio or video
questions, and complaints messages
Professional Booking, accommodation, itineraries, Using terminology in
vocabulary food services, service conditions professional contexts
Reading and Emails, booking information, itineraries, | Reading and responding to
writing online messages customer correspondence
Intercultural Communicating with tourists from Selecting appropriate
communication different cultural backgrounds communicative strategies
Mediation and Making information accessible and Reformulating complex
explanation understandable to customers information
Problem-solving Complaints, delays, incorrect bookings, Identifying problems and
communication misunderstandings negotiating solutions

Note: These competencies are not conceptualized as isolated language skills. In professional

situations, they are typically activated simultaneously.

Theoretical Rationale for the Six Professional Modules

The six modules were not selected as an arbitrary list of tourism-related topics. Rather, they
were derived by functionally grouping recurring communicative tasks identified across the relevant

literature.
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Table 2 — Theoretical and Professional Rationale for the Proposed Modules

. . . . . Theoretical
Module Core professional activity Primary competencies foundation
lcomi ts, check- . S
Hotel We CcOMINE UCSLS, Chee Speaking, listening, ESP, needs
. in/check-out, room . .
communication | . . . problem solving analysis
information, booking changes
o . estioning
Travel Identif Questioning,
ravel agency denti ying needs, comparing explaining, justifying ESP, TBLT
communication | tours, making reservations .
recommendations
Presenting attractions, giving .
1 o . Presentation
Tour guiding directions, responding to cseniation, . CEFR, TBLT
. mediation, interaction
questions
Restaurant and | Explaining menus, taking Professional o
.. . . C . Hospitality needs
hospitality orders, responding to special vocabulary, listening, analvsis
services requirements clarification Y
Touri Identifyi 1 . .
ourlst‘ dentlfymg prob ctms, Problem solving, Professional
complaint apologizing, proposing . . .
. . politeness strategies communication
handling alternatives
Intercultural Adapting communication to Intercultural Intercultural
communication | culturally diverse customers competence, mediation | competence, CEFR

Note: The boundaries between the modules are not absolute. Intercultural communication, for
example, may be embedded in each of the other five professional modules. Its inclusion as a separate
module is intended to facilitate explicit awareness and development of this competence.

Internal Pedagogical Structure of a Module

Each module follows the proposed instructional cycle:

Learning outcome — professional scenario — language resources — communicative task —
digital interaction — feedback — assessment — reflection

For example, within the Hotel Communication module:

Learning outcome: The student is able to identify a guest’s booking problem and propose an
appropriate alternative in English.

Scenario: A guest has booked a room for two people, but an error has occurred in the reservation
system.

Language resources: reservation, availability, alternative room, complimentary service,
apologise, upgrade, together with relevant politeness structures.

Task: Conduct a dialogue with the guest and resolve the problem.

Digital interaction: A text-based or spoken dialogue; in a future prototype, a conversational
agent could be incorporated.

Feedback: Linguistic accuracy, clarity, professional appropriateness, and politeness.

Assessment: Did the student understand the problem? Was an appropriate solution proposed?
Was the solution communicated clearly?

Language resources are therefore not taught independently of professional action but function
as tools for accomplishing that action.

Integrative Conceptual Model of the Digital Language Learning Platform

The proposed framework follows the sequence:
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A Professional needs of the
lll tourism industry
,,,,, = . _ N
004 Professional communicative
amn situations
v
@ Professional language and
intercultural competencies
v
‘ g ESP-based language content ‘
v
= Scenario-based and task-based
= learning activities
) ¥ .
Digital interaction
v
C{\) Feedback and reflection
v
= Assessment of professional
) performance
¢ =\
& Readiness for professional
communication

Figure 1 — Integrative Conceptual Framework for a Digital Language Learning Platform
for Tourism Students

Note: Developed by the authors based on the theoretical synthesis of ESP and needs analysis,
task-based language teaching (TBLT), the CEFR action-oriented approach, intercultural
communication, digital language learning, and performance-based assessment [4, 5, 9, 10, 12, 13,
15-18].

A central characteristic of the framework is its pedagogy-first rather than technology-first
orientation.

Platform design should therefore not begin with the question:

“What technology can be implemented?”

Instead, it should begin with:

“What communicative action must a student be able to perform in _future professional practice,
and how can a digital environment model and support that action?”

Structural Layers of the Platform

The proposed framework consists of five interconnected layers.

1. Content Layer

This layer includes professional vocabulary, model dialogues, service-related correspondence,
booking forms, itinerary descriptions, and audio and video materials.

Materials should be aligned not only with a particular module but also with clearly defined
learning outcomes.

2. Task Layer

Students do not simply receive information but actively use it to:

¢ understand customer needs;

« ask relevant questions;

o make recommendations;
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e compare alternatives;
e explain information;
e solve service-related problems.
3. Digital Interaction Layer
Interaction may take place between student and content, student and student, student and
instructor, and, in future implementations, student and Al
The use of Al or chatbots is not a mandatory requirement of the framework. Such technologies
are regarded as possible tools for modelling professional interaction rather than as the pedagogical
objective itself.
4. Feedback Layer
Feedback may address four dimensions:
e linguistic accuracy;
o clarity of communication,;
e professional appropriateness;
e communicative and cultural appropriateness.
Feedback should not merely identify errors but should help students understand how subsequent
professional responses can be improved.
5. Assessment Layer
Assessment focuses not only on how much professional vocabulary students have memorized
but on the extent to which they can accomplish professional tasks through language.
For example, a complaint-handling task may be assessed using the following criteria:
Criterion Focus of assessment
Understanding the request Was the problem identified correctly?
Linguistic appropriateness ~ Was professional and comprehensible language used?
Was an appropriate customer-service communication style

Politeness
selected?
Solution Was a specific and feasible solution proposed?
Interaction Was the student able to respond to follow-up questions?
Discussion

The proposed framework integrates several theoretical traditions within a single design logic.

The first theoretical foundation is ESP and needs analysis. Within ESP, instructional content is
expected to reflect professional needs [4, 5]. Empirical studies in tourism and hospitality similarly
emphasize the importance of incorporating authentic workplace communicative tasks into language
education [6, 8, 12].

The proposed framework extends this principle by suggesting that needs analysis should
influence not only topic selection but also task design, the form of digital interaction, and assessment
criteria.

The second foundation is task-based language teaching. In the approach described by Ellis [10],
language serves as a resource for achieving communicative outcomes. This principle corresponds
closely to the nature of tourism work. Checking in a guest, recommending a tour, explaining a
destination, or resolving a complaint are all goal-oriented communicative activities.

The third foundation involves action-oriented learning and digital interaction. The CEFR
Companion Volume conceptualizes learners as social agents and expands the role of mediation and
online interaction [9]. This perspective supports the idea that a digital platform should function not
merely as a repository of exercises but as an environment in which students interpret, reformulate,
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explain, negotiate, and interact with information and other participants.

The fourth foundation concerns the relationship between technology and pedagogical purpose.
Recent research on Al-assisted language learning suggests that conversational Al and automated
feedback may have considerable potential in language education [15—18]. However, the educational
value of these technologies depends on the learning objectives, task design, interactional conditions,
and quality of feedback.

From this perspective, the conceptual contribution of the proposed framework lies not in
introducing a particular technological function but in specifying the following relationship:

needs — competence — professional situation — task — digital interaction — feedback —
performance assessment.

This framework extends the approach adopted by Rahman et al. [7] in the development of a
tourism-oriented electronic module. While their work demonstrates the importance of aligning
learning materials with learner and contextual needs, the framework proposed in the present study
operates at a broader conceptual level by integrating instructional content, professional action, digital
interaction, feedback, and assessment within a single cycle.

Another important feature of the framework is its adaptability. The proposed six modules
should not be interpreted as a universal and fixed tourism language curriculum. Communication
requirements may differ according to country, destination, educational programme, occupational
specialization, and learners’ initial language proficiency.

For example, programmes specializing in aviation tourism or event management may require
additional modules. Conversely, restaurant communication may not need to function as an
independent module in some tourism curricula.

This adaptability reflects a broader principle underlying the framework:

platform content should be determined by contextual professional needs rather than by the
technology itself.

Theoretical and Practical Implications

The theoretical significance of the study lies in integrating ESP, professional needs analysis,
TBLT, intercultural communication, digital interaction, feedback, and performance-based assessment
within a unified design logic for the professional language education of tourism students.

The practical significance of the framework lies in its potential application as a starting structure
for:

« designing ESP courses for tourism programmes;

« developing pedagogical and technical specifications for digital language learning platforms;

e constructing professional language modules;

« designing VR/AR or conversational Al-based professional simulations;

e developing assessment rubrics for tourism students’ professional communicative
performance.

The framework may therefore function as an intermediary conceptual layer between theoretical
principles of language education and the subsequent technical development of a digital learning
environment.

Limitations and Directions for Future Research

The principal limitation of the study is its theoretical-conceptual nature.

First, no functional software prototype of the proposed digital platform was developed within
the present study.

Second, the six proposed modules were not derived from a local empirical needs analysis
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involving students, instructors, and representatives of the tourism industry. Rather, they were
constructed through a theoretical synthesis of professional communicative tasks identified in the
literature.

Third, the framework has not been tested through a pilot study or experimental research
involving tourism students. It is therefore not possible to draw causal conclusions regarding its
effectiveness in improving professional communicative competence.

Fourth, the literature review was not conducted as a systematic review according to the
PRISMA protocol. Consequently, the study does not claim to provide exhaustive coverage of all
publications relevant to the topic.

Future research may proceed through four interconnected stages:
1. Empirical needs analysis
Conduct questionnaires and interviews with tourism students, tourism subject instructors,
language instructors, and representatives of the tourism industry.

!
2. Prototype development

Develop a minimum viable platform prototype based on the results of the empirical needs
analysis.

!
3. Usability and pilot study

Investigate students’ experiences with the platform, the comprehensibility of tasks, the quality
of digital interaction, and the perceived usefulness of feedback.

!
4. Effectiveness study

Compare students’ professional communicative performance using predefined performance-
based assessment criteria.
These stages would enable a transition from a theoretical conceptual framework to an
empirically validated pedagogical model.

Conclusion

This study proposed an integrative conceptual framework for the development of a digital
language learning platform for tourism students.

The theoretical analysis indicates that language education in tourism should extend beyond
general English instruction and be directly connected with professional communicative tasks. On this
basis, a competency system was proposed incorporating speaking, listening, professional vocabulary,
written communication, intercultural communication, mediation, and problem-solving
communication.

The platform content was organized around six professional modules: hotel communication,
travel agency communication, tour guiding, restaurant and hospitality services, tourist complaint
handling, and intercultural communication.

The principal outcome of the study is a conceptual framework based on the sequence:

professional needs — communicative situations — professional competencies — ESP content
— scenario-based tasks — digital interaction — feedback — professional performance assessment.

The central principle of the framework is that digital technology should be conceptualized not
as the objective of the learning process but as a means of modelling and supporting professional
communicative action.

At the same time, the proposed framework remains theoretical. Conclusions regarding its
pedagogical effectiveness can only be drawn after a functional platform prototype has been developed
and empirically tested with tourism students.
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C. HBIIIIAHOBA', /1. CAP’JKAHOBA?Z, M. AKEIIIOBA', ®. AJIACTAPOBA?
'XanblKapablK TypU3M jKoHE MeHMaHI0CThIK yHUBepcuTeTi, (Ka3akcran, TypkicTan)
ZKoxa Axmet fcaym aTbiHIarbl XaablKapajblK Ka3aK-TYpiK YHHBEPCHUTETI,
(Kazakcran, Typkicran), e-mail: 83dinaras@mail.ru

*O3epOaiikaH TypH3M jKoHE MEHEDKMEHT YHUBEPCUTETI, (O3epoaiixkan, baky)

TYPU3M  CTYJEHTTEPIHE APHAJIFAH  I[H®PJIbIK YHPETY
IUVIAT®OPMACHIH O3IPJIEY/IIH TY2KbIPBIM/IAMAJ/IBIK MOAEJIT

Anoamna. Typuzm uHOYCmMpUsCbIHOA&bl KICIOU KOMMYHUKAYUSL Wiem MIliH HCaansl 0eHeetoe
MeHeepyMeH &aHa ueKkmenmeuoi, COHbIMeH Kamap mMypUCmiK HCoHe KOHAKHCAUIbLIbIK Kbl3Mem
Kepcemy CanacblHOagbl HaKmul #a20asmmapod KOMMYHUKAMUSMIK MiHOemmepoi opblHOau Oinyoi
manan emedi. Ocviean OAUIAHBICIbBL MYPUSM MAMAHOBIRLIHOA OINIM ANAMblH CMyOeHmmep Yulin
Kaciou  Kadcemminikmepoi, Cananbl MA3MYHObl, HCAROAAMMbBIK — MANCHIPMALAPObL  HCIHE
Ky3vipemmepoi 6a2anayosl 63apa Yulmacmulpamoli yu@dpavlk mindik 6inim 6epy opmacein a3ipiey
Kaxcemminiei myvlHOQUObl. 3epmmeyliy Makcamvl — MYpuzmM CmyoOeHmmepiniy Kaciou
KOMMYHUKAMUBMIK — KY3bIpemminicin — oamvlmy2a  6agelmmanzan Yu@pivlx min — yupemy
naamgopmacvinbly UHMESPAMUSMi MyHCblpbIMOAMANbIK MOOENIH 23ipaey. 3epmmey meopusivik-
MYACLIPLIMOAMANBIK CUNAMMA JHCYP2i3inin, apHativl makcammazwvl agviuubin mini (ESP), mypuszm
CanacvLlHOagvl  Kaciou KOMMYHUKAYUs, MIOEHUemapanevlk Ky3vlpemminix, yu@prvlx dicaHe
MexXHON02UANap He2i3iH0e Mil yupemy, manculpmaza HezizoelceH MIiNdiK OKblMy JicoHe MIiNoiK
Ky3vipemmepoi Oazanay 0agbimmapblHOAbl bLILIMU — 20eOuemmepoi  MaxKblpbINMblK — HCIHE
canvlcmuipmansl manoayea Heeizoendi. Teopusanvlk manday MeH HCUHAKMAY Hamudicecinoe Kaciou
MiNOiK Ky3vipemmep KeuleHi QUKbIHOANbIN, almbl MASMYHOLIK MOOYIb Oenciiendi. KoHaxyuoezi
KOMMYHUKAYUs, MYyPUCMIK aceHmmixmeai KOMMYHUKAYUsL, IKCKYPCUSILIK Kbl3Men, Meupamxana
JHCOHe KOHAKMCAUILIILIK Kbl3Memmepi, Mypucmepoiy uagblMOaApbiMeH XHCYMbIC Icmey JHCoHe
MaOeHuemapanvlk KoMMmyHuxayus. 3epmmeyoiy Hezizeli Hamuoiceci MblHaoau 0OIipi30inikKe
Hezi30eNceH uHmezpamuemi mMooeib O0abln mabvliaobl: UHOYCMPUsL Kadcemminikmepi — Kaciou
KOMMYyHUKamuemix Kysvipemmep — ESP masmynvr — Kocibu ocazoasmmapea He2izoenceH
mancolpmanap — Yu@prvlK ezapa apekemmecy — Kepi oOatilaHvlc — Ky3vipemmepoi 6azganay.
Ycvinvinzan mooenvoiy  epexwienici — yugpavl  Kypanoapoviy —0epdoec  mexHON02USLIbIK
KOMNOHeHmmep peminde emec, Kaciou MminOemmepoi, mindi NPAKMUKAILIK KOJLOAHYObl, Kepi
batlnanvic nen 6Oazanayovl 63apa OaulaHbICMbIPAMblH  Neda202UKAIbIK OPMAHLIY KYpamoac
bonikmepi peminoe KapacmulpuliyblHOA. 3epmmey MeopusivlK cunamma 0018aHObIKMAH,
naamgopmMaHvly MeXHUKAIbIK NPOMOMUNI 33IPIeHOedl JHCIHe YCbIHLLIRAH MOO0eNbOiy MuimMoiniei
IMANUPUKATNBIK MYPEbIOAH meKcepiimedi. ¥CbIHbLIZAH MYNCLIPLIMOAMANLIK MOOeNb OonauaKma
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yuppavik naamgopmanvl 23ipaeyee dHcaHe OHbL NULOMMBIK 3epmmeyiep apKblibl IMAUPUKATBIK
MYPblOAH CLIHAKMAH OMKi3y2e MeopusIblK He2i3 601a anaovl.

Kinm ce3oep: yughpavix min yipemy, mypusm caiacvlHoagel Oiiim oepy, apHaiivl MaKcammagbl
agviiuvin mini (ESP), kocibu xommyHuxayus, yu@paviy niamgopma, manculpmaea HezizoenceH
MiNOIK  OKbIMY, MIOEHUEMAPANblK, KOMMYHUKAYUS, MYACHIPLIMOAMATILIK — MOOelb,  MYyPU3M
cmyoenmmepi.

C. HBIIIIAHOBA', /1. CAP’JKAHOBA?, M. AKEIIIOBA', ®. AJIACTAPOBA?
'Mex1yHapOoIHbIM YHUBEPCUTET TYpU3Ma U rocrenpuuMcTsa, (Kasaxcran, Typkecran)
*MexayHapoHbIl Ka3aXCKO-TYpPELKUN YHUBEPCUTET UMEHU X0ku Axmena fcasu,
(Kazaxcran, Typkectan), e-mail: 83dinaras@mail.ru

3AzepOaiipKkaHCKUH YHUBEPCHUTET TYpPU3Ma U MEHEKMeHTa, (A3epbaiikan, baky)

KOHIENITYAJIbHASA MOJE/b PA3PAFOTKH IIH®POBOH ILIAT®OPMbI JIVIA
OBYYEHHA HHOCTPAHHOMY A3BIKY CTYJEHTOB TYPUCTCKHUX
CIIELIHATBHOCTEH

Annomauus. Ilpogeccuonanvras KOMMYHUKAYUS 8 UHOYCMPUU Mypuma npeonoiazaem He
MONLKO  61A0CHUe UHOCMPAHHBIM SI3bIKOM HA 00wem Ypo8He, HO U CHOCOOHOCMb peulams
KOMMYHUKAMUBHbBLE 3A0a4lU 8 PeAbHbIX CUMYAYUAX MYPUCICKO20 U 20CIMUHUYHO20 0OCIYHCUBAHUS.
B ces3u ¢ smum so3nuxkaem neobxooumocms paspabomxu yuhpoesot 0opazosamenvHoll cpedvl OJis
CMYOeHmo8 Mmypucmckux cneyuaibHocmel, 00vbeduHswel npogeccuoHalbHble nompeoHocmu,
ompacnegoe cooepicanue, CUmyayuoHHble 3a0aHus U OYeHUsanue CHOPMUPOBAHHLIX KOMNEMEHYUIL.
Lenvro 0annoco uccredosanus AGNAeMCcs pa3pabomKka UHMeSpamueHoU KOHYEeNmyaibHOU MOOelu
yupposoii niam@opmel 0as 00YYeHUsT UHOCMPAHHOMY S3bIKY, HANPAGIEHHOU HA pa3eumue
npogheccuoHanbHOU KOMMYHUKAMUBHOU KOMNEMeHYUU CmyO0eHmo8 mypucmcKkux cneyudibHocmel.
Hccneoosanue nocum meopemuko-KOHYENMyaibHblll XapaKkmep U OCHOBAHO HA MeMAMUYecKom U
CPABHUMENbHOM AHAIU3E HAYYHOU TUMEPAMYpbl NO AHSIUUCKOMY A3bIKY 015 CHeYUAIbHbIX yeell
(ESP), npogheccuonanbHOU KOMMYHUKAYUU 8 MYPU3MeE, MENCKVTbIMYPHOU KOMRemeHYuU, yughposomy
U MEeXHONI02UYECKU NOO0EPHCUBAEMOMY OOYYEHUIO UHOCMPAHHLIM SA3bIKAM, OOVYEeHUIO HA OCHOGe
KOMMYHUKAMUBHBIX 3A0a4 U OYEHUBAHUIO SI3bIKOBbLX KOMNemenyuil. B pezynemame meopemuyeckoeo
0000Wenust Obll ONpedesén KOMNIEKC NPOPEeCCUOHAILHBIX A3bIKOBLIX KOMNEMEeHYUll U 8blOeleHO
wecms Co0epIHCAMENbHBIX MOOYIEl. KOMMYHUKAYUSL 8 2OCMUHUYE, KOMMYHUKAYUS 8 MYPUCHCKOM
azeHmcmee, IKCKYPCUOHHAS OesiMeNlbHOCMb, PECIOPAHHOE U 20CMUHUYHOe 00CTyHcU8anue, paboma
c ocanobamu  mMypucmos U MexcKyibmypHas Kommyuuxayus. OCHOBHLIM — pe3yibmamom
UCCIe008AHUSL ABNACMCA UHMESPAMUBHAS MOOENb, NOCIPOEHHAs 8 COOMBEMCMBUL CO clledyloujel
nOCIe0068AMENbHOCMbIO: NOMPEOHOCMU UHOYCMPUU —> NPOPECCUOHANbHBLE KOMMYHUKAMUBHbIE
Komnemenyuu — codepyxcanue ESP — npogeccuonanvHo opueHmuposanHvle CUMYAYUOHHbIE
3a0anus — yugposoe ezaumoolelicmeue — 0OPAMHASL C653b —> OYEHUBAHUE KOMNEeMmeHYuUll.
OmauyumenbHol  0COOEHHOCMbIO NPEONONCEHHOU MOOeNU ABIAemcs Mo, 4mo Yugposuvle
UHCIMPYMEHMbl PACCMAMPUBAIOMCIL HEe KAK CAMOCMOSMENbHbIE MEXHOI02ULECKUEe KOMNOHEHMbL, d
KaK 3/1eMeHmbl nedazo2uieckoli cpeovl, 00veduHsouel npogpeccuoHalbHbie 3a0adu, UCHONIb308aAHUEe
A3bIKA, 0Opamuyr0 céa3b u oyenugauue. IlockonvbKy uccredosanue HOCUM MeopemudecKull
Xapakmep, mMeXHU4ecKuli Npomomun niamgopmel He pazpabameiancs, a 3¢gdexmusHocmy
NPEONONHCEHHOU — MOOenu He  No08epeandcs — dMnupudeckol  npoeepke. Ilpedcmasnennasn
KOHYEeNnmyaubHas MOoOelb MO}Cem CAYXHCUMb Meopemudeckoll. OCHOBOU Ol  Nociedyrouel
paspabomku yugposoll naam@opmel u €€ IMIUPUYECKOU anpodoayuu 8 pamKax NUIOMHbIX
uccne0o8aHull.

Knwuesvie cnosa: yugposoe obyyenue uHOCMpanHOMY A3bIKY, MYPUCMCKOe 0OpazosaHue,
aHenuicKull A3ulKk 01 cneyuanvhvix yeneu (ESP), npogeccuonanvhas kommynukayus, yugposas
niamegopma, obyueHue HA OCHO8E KOMMYHUKAMUBHBIX 3A0ai, MeXCKYIbMYPHAS KOMMYHUKAYUS,
KOHYEeNnmyaibHasi MOOelb, CIYOeHmbl MYPUCCKUX CNeYUATbHOCMEN.
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