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Abstract. This research explores the crucial role of English language proficiency in the
tourism and hospitality sectors, emphasizing the need for effective teaching strategies to enhance
speaking skills among students. Through qualitative analysis, the study examines current
instructional practices, identifies challenges such as understanding accents and using industry-
specific vocabulary, and evaluates the importance of English fluency for career success. Preferred
activities include group discussions, storytelling, and role-plays, highlighting the value of
interactive learning. The study also underscores the significance of technology and real-life
conversation opportunities in language learning. Recommendations include prioritizing tailored
language instruction, embracing experiential learning, and leveraging technological resources to
foster proficiency. Ultimately, the research aims to equip future tourism professionals with the
necessary linguistic and communicative competencies to excel in a globalized industry.
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Introduction. English Language is a global language that connects people from different
cultures. Nowadays majority of people across the world understand the need to learn English
language. Travelling and communicating with diverse people have become smoother and more
convenient with regard to the knowledge of English as a lingua franca. Therefore, proficiency in the
English language holds significant importance across various industries, notably in sectors such as
tourism and hospitality. For individuals employed in these fields, acquiring foreign language skills
is indispensable, serving as the primary mode of communication with international tourists.
Furthermore, linguistic proficiency facilitates the provision of services for tourists and a deeper
understanding of cultural nuances, thereby enhancing the overall quality of the tourism industry
[39]. English language proficiency holds integral importance for professionals in hospitality and
tourism, highlighting its pivotal role in bridging communication gaps with foreign visitors and
fostering cross-cultural understanding [6]. Thus, for professionals in the tourism and hospitality
sector, mastery of foreign languages is highly essential for effective communication and the
development of intercultural competence. As representatives of the local population and culture, it
is crucial to equip tourism specialists with the ability to communicate effectively and pragmatically
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in English with visitors from diverse backgrounds. With proper linguistic knowledge and practice,
tourism students will be able to engage with varied audiences, deliver exceptional customer service,
and competently represent their destinations. Educators play a pivotal role in achieving this by
implementing effective teaching strategies that foster English speaking proficiency among their
students. Strong English-speaking skills enable tourism professionals to engage with international
visitors, enhancing their experience and encouraging positive feedback. For tourism students,
proficiency in English adds significant value to their education and career prospects. These students
must master pronunciation, fluency, and tone to ensure clear and effective communication. By
honing these skills, they can better support the smooth operation of travel services and achieve
greater success in the tourism sector. Therefore, this article explores effective methods for teaching
English speaking skills to future tourism and hospitality professionals. The research also aims to
identify successful strategies by examining current teaching practices, analyzing instructional
approaches, and determining effective techniques to enhance speaking proficiency in tourism
students.

Literature review

Teaching English to students in the tourism sector is a multifaceted task that involves
integrating language proficiency with industry-specific vocabulary and contexts. This literature
review explores the complexities of this endeavor, examining key themes, methodologies,
challenges, and strategies associated with English language instruction in tourism. As speaking
skills play a crucial role in effective communication across personal, professional, and academic
settings, the review also provides insights into the significance of speaking skills, factors
influencing their development, and effective strategies for enhancing them within the tourism
domain.

Brown (2007) emphasized that speaking skills facilitate the expression of thoughts, emotions,
and intentions, enabling individuals to convey messages clearly and persuasively [4]. In academic
settings, speaking skills are essential for presentations, class discussions, and collaborative projects,
fostering critical thinking and knowledge dissemination. Moreover, in professional contexts,
proficient speaking abilities contribute to effective leadership, negotiation, and career advancement
[41]. In the tourism industry, effective speaking skills are essential for engaging with tourists,
providing information about destinations, promoting attractions, and delivering quality customer
service. According to Brown (2007), clear and articulate communication enhances tourists'
experiences and fosters positive interactions, contributing to customer satisfaction and loyalty [4].
Moreover, effective English language instruction for tourism students requires a holistic approach
that integrates language proficiency with industry-specific vocabulary and contexts [33].
Researchers emphasize the importance of incorporating real-life scenarios, such as customer
interactions and tour guide narratives, into language lessons to enhance students' practical
communication skills within the tourism sector [13].

Key themes and methodologies: Research has highlighted several important themes and
methodologies for teaching English to tourism students. These include content-based instruction,
task-based learning, and experiential learning approaches [33]. Content-based instruction combines
language learning with tourism-specific content, enabling students to simultaneously develop
language skills and industry knowledge [2]. Task-based learning emphasizes practical language
tasks pertinent to tourism settings, encouraging active language use through meaningful activities
[45]. Experiential learning techniques, such as role-plays and simulations, offer students hands-on
experiences to practice English in realistic tourism scenarios, thereby improving their
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communicative competence [19].

Challenges in English Language Instruction: Despite the critical role of English
proficiency in the tourism industry, educators encounter several challenges in teaching English to
tourism students. These challenges encompass limited access to authentic materials, inadequate
language support for non-native English speakers, and the necessity to balance language instruction
with tourism-specific content [11]. Moreover, the varying levels of language proficiency among
students further complicate the creation of a standardized curriculum that effectively meets the
needs of all learners [17].

Effective Methods of Teaching Speaking in Tourism: Speaking skills are fundamental in
tourism education, enabling students to effectively communicate with customers, colleagues, and
stakeholders. Research suggests several effective strategies for enhancing speaking skills, including
communicative activities, pronunciation practice, and peer interaction [28]. Followings are the
strategies believed to be effective by the research findings.

Role-Playing and Simulations: Role-playing activities allow students to simulate real-life
tourism scenarios, such as hotel check-ins, guided tours, and customer inquiries [32]. Through role-
plays, students practice speaking in various roles, develop language fluency, and improve their
ability to handle diverse communication situations encountered in the tourism industry.

Authentic Materials and Contexts: Incorporating authentic materials and contexts relevant to
tourism enhances students' speaking proficiency [12]. Using tourism brochures, advertisements,
travel guides, and videos as teaching resources exposes students to authentic language and
communication styles used in tourism settings, fostering language acquisition and cultural
understanding.

Interactive Tasks and Group Discussions: Interactive tasks and group discussions promote
active participation and collaborative learning among students [29]. Engaging students in
discussions on tourism-related topics, such as cultural heritage, sustainable tourism, and hospitality
management, encourages them to express opinions, share experiences, and develop speaking
confidence in a supportive environment.

Field Trips and Experiential Learning: Field trips to tourist attractions, hotels, and hospitality
establishments provide students with firsthand experiences and opportunities to practice speaking
skills in authentic contexts [35]. Experiential learning enables students to interact with tourists,
observe professional communication practices, and gain insights into the operational aspects of the
tourism industry.

Technology-Enhanced Learning: Integrating technology into speaking instruction offers
innovative opportunities for student engagement and skill development [20]. Utilizing multimedia
resources, online language platforms, and virtual reality simulations enables students to interact
with authentic spoken language samples, receive immediate feedback, and enhance their speaking
proficiency in virtual tourism environments.

Methodology

The present research employs a qualitative descriptive method to provide an in-depth analysis
of contemporary phenomena within their real-world contexts, focusing on human behavior quality
[46]. This approach involves the researchers' direct immersion at the research site to understand and
study situations, events, groups, or specific social interactions.

According to Moleong (2007), qualitative research aims to understand phenomena as
experienced by the research subjects, including behavior, perceptions, motivations, and holistic
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actions [25]. This is achieved using natural language and various scientific methods within specific
contexts. Nasution (1988) emphasizes that qualitative research selects sources capable of providing
relevant information, including people, events, or situations, as the sample [27]. Data collection is
based on natural observations of these situations. Lofland and Moleong (2007) assert that the
primary data sources in qualitative research are actions and words, supplemented by additional
sources such as documents [22]. Thus, this study investigates the process and activities of teaching
speaking skills at the International University of Tourism and Hospitality. It examines how
university teachers develop effective strategies for teaching speaking. Student perspectives were
analyzed to enhance data validity and provide a comprehensive understanding of the phenomena.
The study aims to understand how behaviors and processes are influenced by context through
detailed observation and analysis.

To ensure data validity, multiple sources were utilized, including interviews, questionnaires,
and direct observations. Data were collected from 97 respondents at the International University of
Tourism and Hospitality located in the region of Turkistan, Kazakhstan, offering valuable insights
into students’ perceptions, preferences, and challenges regarding speaking English in the tourism
sector. The majority of participants were female students (77.7%), with male students comprising
22.3%, including both first-year (59.8%) and second-year (40.2%) students.

Analysis & Discussion

Comfort level in Speaking English: The survey results on students’ comfort levels in
speaking English in tourism-related situations indicate varying degrees of confidence among
students. With 32% of students rating their comfort level as a 3 on a scale of 1 to 5, it shows that
while a significant portion of students feel moderately comfortable, there remains a substantial need
for improvement. According to Tuan aand Mai (2015), comfort and confidence in speaking a
foreign language significantly influence performance and willingness to communicate [42]. The
25.8% of students who rated their comfort level as 5 are likely those who have had more exposure
to English-speaking environments or possess a higher level of language proficiency [23].
Meanwhile, the 27.8% of students who rated themselves a 4 demonstrate a good level of comfort
but still see room for growth. Only a small percentage of students rating their comfort level as 1 or 2
suggests that very few students experience significant discomfort in speaking English in tourism
contexts, indicating that most students have at least a basic functional competence in English. These
findings suggest that while there is a strong foundation, there is a clear need for focused
instructional strategies to elevate the overall comfort and confidence levels in speaking English
among all students.

Challenges in Speaking English in Tourism Contexts: Respondents identified several key
challenges in speaking English within tourism contexts, highlighting areas that need targeted
instructional focus. Understanding regional accents and dialects (22.9%) poses a significant
challenge, suggesting the necessity for exposure to diverse English-speaking styles. This can be
addressed by incorporating listening exercises featuring a variety of accents and dialects into the
curriculum [14]. Handling unexpected questions or situations (22.9%) is another critical challenge,
underscoring the need for teaching adaptive communication strategies. Hence, role-playing
unexpected scenarios can help students develop the skills to respond confidently and appropriately
[21]. Moreover, the difficulty in using appropriate vocabulary (21.9%) to describe attractions and
provide information indicates a need for a stronger emphasis on industry-specific terminology in the
curriculum [31]. Finally, the pronunciation of place names and tourist attractions (8.3%) and
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effective communication with tourists from diverse cultural backgrounds (20.8%) were also
significant challenges. These findings highlight the importance of phonetic training and cultural
competence in language instruction [26]. Therefore, educators can use multimedia resources, such
as videos and interactive software, to improve pronunciation skills and simulate multicultural
interactions, enhancing students' ability to communicate effectively with a global audience [7].

Preferred Speaking Activities: The data on preferred speaking activities reveals that
students favor interactive and engaging formats that promote active participation. Group discussions
or debates were the most preferred by 47.7% of the respondents, indicating that students value
opportunities for collaborative learning and the chance to practice speaking in a dynamic and
supportive environment. These activities help students develop critical thinking and argumentation
skills, which are essential for engaging with tourists and handling diverse questions [3].

Likewise, storytelling or narrative sharing was preferred by 37.1% of the participants while
presentations or speeches were also highly favored by 35.1% of the participants, suggesting that
students appreciate structured opportunities to express their thoughts and experiences. These
activities can help build confidence and fluency by allowing students to practice organizing their
ideas and delivering them coherently [18]. Role-plays or simulations were popular as well being
preferred by 28.9%, offering practical, hands-on experiences that closely mimic real-life tourism
scenarios. These activities provide a safe space for students to practice and refine their language
skills, preparing them for actual interactions in the tourism industry [38].

Perceived Importance of Speaking English Fluently for Future Careers: The survey
findings underscore the widespread recognition among students of the paramount importance of
speaking English fluently for success in the tourism industry. A significant majority (54.6%) firmly
believe that fluency in English is indispensable for thriving in tourism careers, while an additional
50.5% consider it very important. This resounding acknowledgment highlights the critical role of
English proficiency as a cornerstone for future career prospects in the global tourism landscape. As
English serves as the lingua franca of the tourism industry [10], possessing proficient
communication skills in English is essential for effectively engaging with diverse international
tourists and navigating cross-cultural interactions [16]. Therefore, ensuring that students attain a
high level of fluency is crucial for enhancing their employability and competitiveness in the
dynamic and interconnected tourism sector.

Helpful Strategies for Improving Spoken English Skills: Participants of the study
identified a range of strategies deemed helpful for enhancing their spoken English skills tailored for
the tourism domain. The most prevalent strategy cited was practicing speaking English while
traveling or interacting with tourists (64.9%). This hands-on approach aligns with experiential
learning theories [19], emphasizing the significance of real-world immersion in honing language
proficiency. Additionally, engaging with English-language media such as movies, TV shows, or
podcasts related to travel and tourism (57.4%) emerged as a favored strategy. These media
resources offer authentic language exposure, enabling students to familiarize themselves with
diverse accents and colloquial expressions, thereby enhancing their linguistic flexibility and
comprehension [43]. Furthermore, participating in conversation exchanges with native English
speakers (41.5%) was recognized as beneficial for improving fluency and cultural competence,
aligning with the communicative approach to language learning [40].

Perceived Role of Technology in Learning English: The role of technology in facilitating
English language learning for tourism purposes is highly valued by the students who participated in
the present research. A majority (51%) perceive language learning apps featuring interactive
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speaking exercises and tourism-specific vocabulary as effective tools for skill enhancement. These
apps offer personalized learning experiences, catering to individual learning preferences and
providing immediate feedback, thereby fostering autonomous learning [15]. Moreover, online
platforms offering virtual conversation exchanges with native speakers (45.8%) are regarded as
valuable resources for practicing speaking skills in authentic contexts. These platforms enable
students to engage in real-time interactions and receive constructive feedback, thereby boosting
their confidence and fluency [1]. Additionally, podcasts or YouTube channels focusing on travel
and tourism for listening and speaking practice (38.5%) are perceived as valuable supplements to
formal instruction, offering accessible and engaging opportunities for language exposure and skill
development [24].

Desire for More Opportunities for Real-Life Tourism- Related Conversations: The
survey results unveil a significant yearning among students for increased exposure to real-life
tourism-related conversations in English. A notable 53.1% of respondents expressed this desire,
underlining the perceived benefits such interactions could bring, such as heightened confidence and
fluency in practical scenarios, and improved communication proficiency with tourists and
colleagues in the tourism sector. This emphasizes the pivotal role of experiential learning in
language acquisition, where authentic language practice fosters not only linguistic competence but
also cultural sensitivity [5]. By offering more avenues for such immersive experiences, educators
can effectively bridge the gap between classroom learning and real-world application, thereby
equipping students with the essential skills needed for success in the dynamic and multicultural
tourism industry.

Additional Support or Resources Needed: Students have identified several additional
support mechanisms or resources that could greatly aid them in mastering English for tourism-
related purposes. Chief among these is the demand for online forums or communities where
students can seek guidance and advice from proficient English speakers (57.3%). These virtual
platforms not only provide valuable mentorship opportunities but also facilitate peer learning and
exposure to diverse language styles and cultural nuances [8]. Additionally, language exchange
programs tailored to tourism-related conversations (44.8%) are seen as highly beneficial, as they
offer students the chance to engage in reciprocal language practice with native speakers, thereby
enhancing their conversational skills and cultural awareness [30]. Furthermore, the need for
specialized vocabulary lists or glossaries catering specifically to the tourism domain (27.1%)
underscores the importance of targeted resources in building industry-specific language proficiency
[37]. By incorporating these supplementary resources into the curriculum, educators can provide
students with comprehensive support and enhance their language learning journey.

Overall, the survey findings highlight the crucial role of effective teaching methodologies,
student engagement initiatives, and technological resources in augmenting English speaking
proficiency among students specializing in tourism. The expressed desire for increased exposure to
real-life tourism-related conversations underscores the practical relevance and necessity of language
skills in the tourism industry. By embracing experiential learning opportunities, leveraging online
communities, and providing tailored resources, educators can create an immersive and supportive
learning environment conducive to the holistic development of students' linguistic and
communicative competencies. Ultimately, this will empower students to thrive in the dynamic and
multicultural landscape of the tourism sector, equipping them with the skills needed to excel in their
future careers.

Conclusion. In conclusion, this research underscored the pivotal role of English language
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proficiency in the tourism sector and provided valuable insights into effective teaching methods to
enhance speaking skills among students. The analysis revealed varying comfort levels and
challenges faced by students, emphasizing the need for targeted instructional strategies. Challenges
such as understanding accents and using appropriate vocabulary highlighted the importance of
tailored language instruction. The study also highlighted the strong recognition of English fluency
for future careers, emphasizing the need for comprehensive language support within tourism
education programs. The perceived role of technology, the desire for real-life conversation
opportunities, and the demand for additional support mechanisms further underscored the
importance of creating a supportive learning environment. Therefore, educators are urged to
prioritize language instruction, embrace experiential learning, and leverage technological resources
to foster English speaking proficiency among students. By doing so, the next generation of tourism
professionals could be empowered to thrive in a globalized industry and contribute positively to its
growth and development.

BIBLIOGRAPHY

1. Blake R. J. Brave new digital classroom: Technology and foreign language learning. —
Georgetown University Press, 2013.

2. Brinton D., Wesche M., Snow A. Content-based second language instruction //(No Title). —
2003.

3. Brookfield S. D., Preskill S. Discussion as a way of teaching: Tools and techniques for
democratic classrooms. — John Wiley & Sons, 2012.

4. Brown H. D. Principles of language learning and teaching: A course in second language
acquisition. — Pearson, 2014.

5. Brown G., Yule G. Teaching the spoken language. — Cambridge university press, 1983. —
T. 2.

6. Canas J., Pérez L. Language needs in tourism enterprises. case study: The region of Pallars
Sobira, Catalonia, Spain //Procedia-Social and Behavioral Sciences. — 2015. — T. 212. — C. 298-303.

7. Chen G. M., Starosta W. J. Intercultural communication competence: A synthesis
//[Communication yearbook 19. — Routledge, 2012. — C. 353-383.

8. Chun D., Kern R., Smith B. Technology in language use, language teaching, and language
learning //The Modern Language Journal. — 2016. — T. 100. — Ne. S1. — C. 64-80.

9. Cox B. E., Beall J. Speaking effectively: Lessons from the past. // Business Communication
Quarterly. - 2011. - Ne74(1). - C. 5-17.

10. Crystal D. English as a global language. — Cambridge university press, 2003.

11. Dornyei Z., Ushioda E. Teaching and researching motivation. — Routledge, 2021.

12. Dudley-Evans T., St John M. J. Developments in English for specific purposes. —
Cambridge university press, 1998.

13. Fernandez A. C. Teaching English to undergraduate students in a Brazilian university:
Thinking glocal //Global Languages and Critical Intercultural Awareness. — Routledge, 2019. — C.
207-2217.

14. Field J. Psycholinguistics: A resource book for students. — Psychology Press, 2003.

15. Godwin-Jones R. Emerging Technologies: Mobile Apps for Language Learning. //
Language Learning & Technology. - 2011. - Ne15(2). - C. 2-11.

16. Graddol D. English next. — London : British council, 2006. — T. 62.

17. Harmer J. The practice of English language teaching 4th ed //England: Pearson Education

24



Bulletin of the IUTH, Volume 2(4), 2024

Limited. — 2007.

18. Cassell C., Symon G. (ed.). Essential guide to qualitative methods in organizational
research. — sage, 2004.

19. Kolb D. A. Experiential learning: Experience as the source of learning and development. —
FT press, 2014.

20. Levy M., Stockwell G. CALL dimensions: Options and issues in computer-assisted
language learning. — Routledge, 2013.

21. Livingstone R. A., Lynch B. K. Group Work in the English Language Curriculum:
Sociocultural and Ecological Perspectives on Second Language Classroom. . - London: Palgrave
Macmillan., 2000. - 211 c.

22. Lofland J. et al. Analyzing social settings: A guide to qualitative observation and analysis.
— Waveland Press, 2022.

23. Macintyre P. D. et al. Conceptualizing willingness to communicate in a L2: A situational
model of L2 confidence and affiliation //The modern language journal. —1998. — T. 82. — Ne. 4. — C.
545-562.

24. Mayer R. E. Incorporating motivation into multimedia learning //Learning and instruction.
—2014.-T.29.-C. 171-173.

25. Moleong L. J. Metodologi penelitian kualitatif. — PT Remaja Rosdakarya Bandung, 2019.

26. Morley J. The pronunciation component in teaching English to speakers of other
languages //TESOL quarterly. — 1991. — T. 25. — Ne. 3. — C. 481-520.

27. Nasution S. Metode Research (penelitian ilmiah). — 2009.

28. Newton J. M., Nation I. S. P. Teaching ESL/EFL listening and speaking. — Routledge,
2020.

29. Nunan D. Practical english language teaching. — 2003.

30. Oxford R., Shearin J. Language learning motivation: Expanding the theoretical framework
//The modern language journal. — 1994. — T. 78. — Ne. 1. — C. 12-28.

31. Richards J. C. Curriculum development in language teaching. — Cambridge university
press, 2001.

32. Richards J. C., Rodgers T. S. Approaches and methods in language teaching. — Cambridge
university press, 2014.

33. Richards J. C., Renandya W. A. (ed.). Methodology in language teaching: An anthology
of current practice. — Cambridge university press, 2002,

34. Richards J. C. Communicative language teaching today. — Singapore : SEAMEO Regional
Language Centre, 2005.

35. Richards J. C., Schmidt R. W. Longman dictionary of language teaching and applied
linguistics. — Routledge, 2013.

36. Richards J. C., Schmidt R. W. Longman dictionary of language teaching and applied
linguistics. — Routledge, 2013.

37. Schmitt N., Schmitt D. Vocabulary in language teaching. — Cambridge university press,
2020.

38. Foss J. A. Communicative Language Teaching in Action: Putting Principles to Work by
Klaus Brandl //The French Review. — 2011. — T. 85. — Ne. 2. — C. 414-415.

39. Sindik J., Bozinovi¢ N. Importance of foreign languages for a career in tourism as
perceived by students in different years of study //Tranzicija. — 2013. — T. 15. — Ne. 31. — C. 16-28.

40. Snow D. From Language Learner to Language Teacher. — Teachers of English to Speakers

25



Bulletin of the IUTH, Volume 2(4), 2024

of Other Languages, Inc. 700 South Washington Street Suite 200, Alexandria, VA 22314, 2007.

41. Vietnam V. FACTORS AFFECTING STUDENTS’SPEAKING PERFORMANCE AT
LE THANH HIEN HIGH SCHOOL //Asian Journal of Educational Research Vol. — 2015. - T. 3. —
Ne. 2. - C. 8-23.

42. Vandergrift L., Goh C. C. M. Teaching and Learning Second Language Listening:
Metacognition in Action.

43. Sellnow D. D., Martin J. M. The Basic Course in Communication //The Sage handbook of
communication and instruction. — 2010. — C. 33.

44. Willis J., Willis D. Doing task-based teaching-Oxford handbooks for language teachers. —
Oxford University Press, 2013.

45.Yin R. K. Case study research: Design and methods. — sage, 2009. — T. 5.

REFERENCES

1. Blake R. J. Brave new digital classroom: Technology and foreign language learning. —
Georgetown University Press, 2013.

2. Brinton D., Wesche M., Snow A. Content-based second language instruction //(No Title). —
2003.

3. Brookfield S. D., Preskill S. Discussion as a way of teaching: Tools and techniques for
democratic classrooms. — John Wiley & Sons, 2012.

4. Brown H. D. Principles of language learning and teaching: A course in second language
acquisition. — Pearson, 2014.

5. Brown G., Yule G. Teaching the spoken language. — Cambridge university press, 1983. —
T. 2.

6. Canas J., Pérez L. Language needs in tourism enterprises. case study: The region of Pallars
Sobira, Catalonia, Spain //Procedia-Social and Behavioral Sciences. —2015. — T. 212. — C. 298-303.

7. Chen G. M., Starosta W. J. Intercultural communication competence: A synthesis
//[Communication yearbook 19. — Routledge, 2012. — C. 353-383.

8. Chun D., Kern R., Smith B. Technology in language use, language teaching, and language
learning //The Modern Language Journal. — 2016. — T. 100. — Ne. S1. — C. 64-80.

9. Cox B. E., Beall J. Speaking effectively: Lessons from the past. // Business Communication
Quarterly. - 2011. - Ne74(1). - C. 5-17.

10. Crystal D. English as a global language. — Cambridge university press, 2003.

11. Dornyei Z., Ushioda E. Teaching and researching motivation. — Routledge, 2021.

12. Dudley-Evans T., St John M. J. Developments in English for specific purposes. —
Cambridge university press, 1998.

13. Fernandez A. C. Teaching English to undergraduate students in a Brazilian university:
Thinking glocal //Global Languages and Critical Intercultural Awareness. — Routledge, 2019. — C.
207-2217.

14. Field J. Psycholinguistics: A resource book for students. — Psychology Press, 2003.

15. Godwin-Jones R. Emerging Technologies: Mobile Apps for Language Learning. //
Language Learning & Technology. - 2011. - Ne15(2). - C. 2-11.

16. Graddol D. English next. — London : British council, 2006. — T. 62.

17. Harmer J. The practice of English language teaching 4th ed //England: Pearson Education
Limited. — 2007.

18. Cassell C., Symon G. (ed.). Essential guide to qualitative methods in organizational

26



Bulletin of the IUTH, Volume 2(4), 2024

research. — sage, 2004.

19. Kolb D. A. Experiential learning: Experience as the source of learning and development. —
FT press, 2014.

20. Levy M., Stockwell G. CALL dimensions: Options and issues in computer-assisted
language learning. — Routledge, 2013.

21. Livingstone R. A., Lynch B. K. Group Work in the English Language Curriculum:
Sociocultural and Ecological Perspectives on Second Language Classroom. . - London: Palgrave
Macmillan., 2000. - 211 c.

22. Lofland J. et al. Analyzing social settings: A guide to qualitative observation and analysis.
— Waveland Press, 2022.

23. Macintyre P. D. et al. Conceptualizing willingness to communicate in a L2: A situational
model of L2 confidence and affiliation //The modern language journal. — 1998. — T. 82. — Ne. 4. — C.
545-562.

24. Mayer R. E. Incorporating motivation into multimedia learning //Learning and instruction.
—2014.-T.29.-C. 171-173.

25. Moleong L. J. Metodologi penelitian kualitatif. — PT Remaja Rosdakarya Bandung, 2019.

26. Morley J. The pronunciation component in teaching English to speakers of other
languages //TESOL quarterly. — 1991. — T. 25. — Ne. 3. — C. 481-520.

27. Nasution S. Metode Research (penelitian ilmiah). — 2009.

28. Newton J. M., Nation I. S. P. Teaching ESL/EFL listening and speaking. — Routledge,
2020.

29. Nunan D. Practical english language teaching. — 2003.

30. Oxford R., Shearin J. Language learning motivation: Expanding the theoretical framework
//The modern language journal. — 1994. — T. 78. — Ne. 1. — C. 12-28.

31. Richards J. C. Curriculum development in language teaching. — Cambridge university
press, 2001.

32. Richards J. C., Rodgers T. S. Approaches and methods in language teaching. — Cambridge
university press, 2014.

33. Richards J. C., Renandya W. A. (ed.). Methodology in language teaching: An anthology
of current practice. — Cambridge university press, 2002.

34. Richards J. C. Communicative language teaching today. — Singapore : SEAMEO Regional
Language Centre, 2005.

35. Richards J. C., Schmidt R. W. Longman dictionary of language teaching and applied
linguistics. — Routledge, 2013.

36. Richards J. C., Schmidt R. W. Longman dictionary of language teaching and applied
linguistics. — Routledge, 2013.

37. Schmitt N., Schmitt D. Vocabulary in language teaching. — Cambridge university press,
2020.

38. Foss J. A. Communicative Language Teaching in Action: Putting Principles to Work by
Klaus Brandl //The French Review. — 2011. — T. 85. — Ne. 2. — C. 414-415.

39. Sindik J., BozZinovi¢ N. Importance of foreign languages for a career in tourism as
perceived by students in different years of study //Tranzicija. — 2013. — T. 15. — Ne. 31. — C. 16-28.

40. Snow D. From Language Learner to Language Teacher. — Teachers of English to Speakers
of Other Languages, Inc. 700 South Washington Street Suite 200, Alexandria, VA 22314, 2007.

41. Vietnam V. FACTORS AFFECTING STUDENTS’SPEAKING PERFORMANCE AT

27



Bulletin of the IUTH, Volume 2(4), 2024

LE THANH HIEN HIGH SCHOOL //Asian Journal of Educational Research Vol. —2015. — T. 3. —
Ne. 2. - C. 8-23.

42. Vandergrift L., Goh C. C. M. Teaching and Learning Second Language Listening:
Metacognition in Action.

43. Sellnow D. D., Martin J. M. The Basic Course in Communication //The Sage handbook of
communication and instruction. — 2010. — C. 33.

44. Willis J., Willis D. Doing task-based teaching-Oxford handbooks for language teachers. —
Oxford University Press, 2013.

45. Yin R. K. Case study research: Design and methods. — sage, 2009. — T. 5.

K. FAIZULLA G. YESHMURAT S. NURALY
Senior Teacher of Teacher of International Teacher of International
International University of University of Tourism and University of Tourism and
Tourism and Hospitality Hospitality Hospitality
E-mail: (Kazakhstan, Turkistan), E-mail: | (Kazakhstan, Turkistan), E-mail:
k.faizulla@iuth.edu.kz g.yeshmurat@iuth.edu.kz symbat.nuraly@iuth.edu.kz

Received 14.06.2024
Received in revised form 16.06.2024
Accepted for publication 25.06.2024

K.QAH3YILIA™, I.ELIMYPAT , C.HYPAJIBI
1Xanpikapaeik TypusM jkoHe MeiMaHIOCTHIK YHHBEPCUTETI

(Kazakcran, Typkicran), E-mail: k.faizulla@iuth.edu.kz

TYPU3M MAMAH/BIFBIHBIH CTYAEHTTEPIHE AFBIJILIBIH TIJITHAE
COMIEY I OKBITYJIbIH TUIMJ/II TOCIJIJIEPI

Anoamna. Byn sepmmey mypusm oHcoHe KOHAKICAUTBLILIK CEKMOPAAPLIHOA&bl ALbLIULbIH
minin OinyOiy Manwvl30bl PONIH 3epmmen, cmyoeHmmepoiy cotiie)y 0a20bLIAPbIH HCAKCAPMY YULIH
MUiMOi  OKbIMy Ccmpameusilapbiibly Kaxcemminiein kepcemeoi. Cananvl manoay apKblisl
sepmmey Kazipel oKbimy madcipubecin 3epmmenioi, axyeHmmepoi MYCIHY JHCOHE CANANbIK
JIEKCUKAHbL NALIOANIAHY CUAKMbL Maceenepoi aHbIKMAauobl HCaHe MAHCANMulK mabbiCKa dcemy Yulin
A2bLIWbIH  MINIH  epKiH  MeHeepyOiH Manbl30blIbleblH  bazanaiiovl. Tandaynvl ic-apekemmepee
MONMbIK MAIKbLIAY, dH2IMeney JHcoHe pOJoiK OUublHOap Kipedi, OY1 uHmepaxmuemi OKblmyObly
KYHObBLIbIZbIH KopcemeOdi. 3epmme)y COHbIMEH Kamap mil yuperyoe mexHON02USHbIY IHCIHE HAKMbL
anemoezi  KapulM-KamvlHAC ~MYMKIHOIKMEPIHIY MAaHbl30bLIbIebIH  Kopcemedi.  ¥cvlHblcmapaa
JiceKenendipineen min yupemyee 0AcbIMObIK Oepy, MaxiCipubeniK oKbimy dHcone mindi meneepyoi
Jcakcapmy yuliH MexHoNOUAIbIK pecypcmapobl nauoanavy Kipeodi. Kopvimuinoviiaii keneenoe,
sepmmey Oonawiax mMypusm MAaManoapwli dxscahanoanean uHOycmpusada maovlcKa Hcemy YuliH
Kaosicemmi  JIUHSBUCUKATILIK, — JCOHEe  KOMMYHUKAYUAILIK — KY3blpemmepmeHr — oHcabovikmayaa
bazelmmanga.

Kinm ce30ep: Azvinwein minin oxvlmy, ceiiiey 0agouliapbl, Mypusm, KOHAKICAUIBLIbIK,
OLIIKMINIK, pONoIK OUbIH, MIOEHUEMAPALbIK KOMMYHUKAYUS.
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3®PEKTUBHBIE CIIOCOBBI OBYUEHHWS TOBOPH HA AHTJIMMCKOM
A3BIKE CTYAEHTOB CIHEHUAJIBHOCTU TYPU3M
Annomauusa. mo ucciedoganue uzydaem adiCHYI0 poJib 81A0EHUS AHSTUUCKUM SA3bIKOM 6
CeKmopax mypuma U 20CMenpuumMcmed, noouepKuas HeobXooumocms 3hekmueHvix
cmpamezuti 0OyueHus Ons YIYYULeHUs. PA320BOPHBIX HABLIKOG cpedu cmydenmos. l[locpedcmeom
KAYeCmeeHHO20 aHAU3A UCCIe008AHUE U3YYAem MeKYUYI0 NPAKMUKY 00yUenusl, 8blsaeisem maxkue
npobnemvl, KAK NOHUMAHUE aKYEHmOos U UCNOIb308AHUE OMPACIe8Ol JeKCUKU, d MaKdice
OYEHUBAEN BANCHOCL CBODOOHO20 GIAOCHUS AHIIULCKUM SI3bIKOM Ol yCnexa 6 Kapbepe.
IIpeonoumumenvHvle 6uUObl OesIMENbHOCMU BKIIOUAION 2PYNNO8ble OUCKYCCUU, PACCKA3bIBAHUE
ucmopuii U poaegvle USPbl, NOOYEPKUBAIOWUE YEHHOCMb  UHMEPAKMUBHO20 — 0OVUeHUs.
Hccneoosanue makoice nooyepkugaem GaANCHOCMb MEXHOA02ULL U B03MONCHOCMEU PealbHO20
obwenuss 6 uzyuenuu A3vika. Pexomenoayuu exnouarom 8 cebs  NPUOPUMEMHOCb
UHOUBUOYATILHO2O — 5A3bIKOBO2O 00VUeHus, O0OyueHue HA OCHO8e Onblmad U UCHOIb308AHUE
MEXHONIO2UYECKUX PeCypco8 OJisi NOBbIULEHUS YPOBHS GIAOeHUsT SI3bIKOM. B Kkomeunom cueme,
UCCIe006anue HanpagieHo HA Mo, 4moobl OOPYICUMb OVOYWUX NPOGECCUOHAN08 MYPUIMa
He0OX0OUMbBIMU TUHCBUCTNUYECKUMU U KOMMYHUKAMUBHBIMU KOMNEeMEHYUAMU, YmMoObl npeycnems 6
2N100aNU3UPOBAHHOL OMPACTU.
Knwouesvte cnosa: Ilpenodasanue aHenulickoeo — A3bIKA, HABBIKU — peyu,  MYPU3M,
20CMeNPUUMCME0, MACMEPCMB0, PONEBAsl UePd, MEHCKYIbMYPHASL KOMMYHUKAYUS.
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