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Abstract. This study investigates the effectiveness of the flipped classroom approach in
enhancing English language learning for students in tourism education. Using a quasi-
experimental design, it compares traditional teaching methods with the flipped classroom model.
Tourism students engaged in the flipped classroom demonstrated significantly greater improvement
in language proficiency, higher levels of engagement, and better practical application of English
skills in tourism contexts. The findings suggest that the flipped classroom approach is effective in
enhancing practical language application skills and recommend its integration into English
language courses for tourism students. Further research is recommended to explore long-term
effects and applicability in diverse educational settings.
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Introduction

The study aims to explore the effectiveness of the flipped classroom approach in enhancing
the English language learning experience of students in the field of tourism. It focuses on whether
this method improves engagement, language skills, and practical application in a tourism context.

In an increasingly interconnected world, the mastery of the English language has become a
cornerstone in the thriving global tourism industry. Imagine a scenario where a tour guide in
Thailand effortlessly converses with tourists from different continents, bridging cultural gaps with
every sentence. This is not just a scene but a testament to the pivotal role English plays in tourism.

Against this backdrop, innovative teaching methods like the flipped classroom model are
revolutionizing language learning. Traditionally, students absorb lectures in class and tackle
assignments at home. The flipped classroom turns this on its head — learners engage with new
material at home, and classroom time is devoted to deepening understanding through discussion and
practical application. Its relevance in language learning, particularly for dynamic fields like tourism,
is more pronounced than ever, offering a blend of theoretical knowledge and practical
communication skills.

This study seeks to unravel the layers of this modern educational strategy. Specifically, it
aims to investigate the effectiveness of the flipped classroom approach in teaching English to
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students pursuing careers in tourism. Central to our exploration is the question: Does the flipped
classroom model enhance English language proficiency among tourism students more effectively
than traditional teaching methods? This research not only ventures into the realm of educational
innovation but also addresses a critical need in the global tourism sector — effective communication.

English, often referred to as a "global lingua franca," plays a crucial role in the tourism
industry for several compelling reasons:

Tourism is inherently international. English serves as a common platform for
communication between tourists and service providers from diverse linguistic backgrounds.
Whether it's at airports, hotels, or tourist attractions, English is often the default language for
signage, information, and assistance. Effective communication in English can be vital in ensuring
the safety and well-being of tourists. It's used in emergency situations, health care, and in
navigating unfamiliar places, making it an essential tool for both tourists and local service
providers. English facilitates cultural exchanges by allowing tourists and locals to share experiences
and stories. This mutual understanding fosters a more authentic and enriching travel experience.
The global reach of English allows tourism businesses to market their services to a wider audience.
Websites, brochures, and advertisements in English have a broader reach, attracting an international
clientele. For individuals working in tourism, English proficiency can open doors to career
advancement and professional development. It enables them to interact with a broader range of
clients, attend international training, and participate in global tourism networks. Proficiency in
English among tourism staff leads to more efficient and satisfying interactions with tourists,
enhancing their overall experience. It's particularly crucial in hospitality, tours, and customer
service roles.

The flipped classroom is an innovative educational approach that redefines the traditional
learning environment by reversing the typical lecture and homework elements of a course. In a
conventional classroom, the teacher delivers lectures during class time, and students complete
exercises or projects as homework. The flipped model turns this on its head.

In the flipped classroom, students first encounter new material outside of class, usually
through video lectures, readings, or other instructional content. This phase allows them to learn at
their own pace, pausing and revisiting the material as needed. Classroom time, then, is dedicated to
deeper engagement with the topic through activities, discussions, and practical application. The
teacher facilitates this by guiding students in problem-solving, collaborative projects, or
discussions, allowing for a more interactive and hands-on learning experience.

The flipped model allows language learners to engage with new material (like grammar,
vocabulary, and pronunciation) at their own pace outside the classroom. This can be particularly
beneficial for language learning, where repeated exposure and practice are key. With the
fundamentals covered before class, classroom time can be devoted to practice through conversation,
role-plays, and interactive activities. This real-time practice is crucial for building language
proficiency. Students can focus on their individual areas of difficulty outside class, allowing them to
tailor their learning experience. This personalized approach is effective in language acquisition, as
learners often have varied strengths and weaknesses. Teachers become facilitators of learning rather
than mere providers of information. They can provide immediate feedback and support during class
activities, which is invaluable in language learning.

The purpose of the research is to investigate the effectiveness of the flipped classroom
approach in teaching English to tourism students. This research aims to examine whether
implementing the flipped classroom model, where students engage with instructional content
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independently outside of class and then participate in active learning activities during class time,
can lead to improved English language learning outcomes for students pursuing a tourism-related
curriculum. The study may seek to assess the impact of this innovative teaching method on students'
language proficiency, comprehension, retention, and overall learning experience in the context of
English language instruction for tourism education.

Research Question. "Does the implementation of the flipped classroom approach
significantly enhance the English language proficiency and learning outcomes of tourism students
when compared to traditional classroom instruction?"

Hypothesis. "Utilizing the flipped classroom approach in English language instruction for
tourism students will lead to a statistically significant improvement in their language proficiency
and overall learning outcomes as compared to traditional classroom instruction.”

The flipped classroom model is an innovative pedagogical approach that has gained
popularity in education in recent years. It involves reversing the traditional teaching and learning
process by having students engage with instructional content independently outside of the
classroom, often through videos or other pre-recorded materials, and then using class time for active
learning, collaborative activities, and discussions. Here is a review of existing literature on the
origins and general effectiveness of the flipped classroom model:

Origins of the Flipped Classroom Model:

Bergmann and Sams are often credited with coining the term "flipped classroom.” They
describe their experiences as high school teachers who started recording their lectures for students
to watch at home and then used classroom time for more interactive and engaging activities [1, 69
pl-

General Effectiveness of the Flipped Classroom Model:

Tucker, B. (2012). "The flipped classroom: Online instruction at home frees class time for
learning.” In this widely cited article, Tucker discusses the advantages of the flipped classroom
model, emphasizing that it allows for more personalized and active learning experiences [2, 82-83
pl. Mazur, E. (1996). "Peer instruction: A user's manual." Although not explicitly related to the
flipped classroom, Mazur's work on peer instruction shares similarities with the active learning
component of the flipped model. It highlights the benefits of engaging students in discussions and
collaborative problem-solving during class time [3, 156 p]. Abeysekera, L., & Dawson, P. (2015).
"Motivation and cognitive load in the flipped classroom: Definition, rationale, and a call for
research.” This paper explores the theoretical foundations of the flipped classroom and discusses
potential benefits such as increased student motivation and reduced cognitive load[4, 5 p]. Strayer,
J. F. "The effects of the classroom flip on the learning environment: A comparison of learning
activity in a traditional classroom and a flip classroom that used an intelligent tutoring system.”
This study investigates the flipped classroom model's impact on learning outcomes and found that
students in the flipped classroom performed better and were more engaged [5, 78 p]. Chen, Y.,
Wang, Y., Kinshuk, & Chen, N. S. (2014). "Is FLIP enough? Or should we use the FLIPPED model
instead?" This paper discusses the importance of not only flipping content but also the pedagogy
and assessments to create an effective flipped classroom [6, 18 p].

Research studies focusing on English language teaching and learning in higher education,
especially within the context of tourism education, provide valuable insights into effective language
instruction and curriculum development. Here are some key studies in this area: Benson, P., & A.
Chik, explores the intersections between tourism studies and applied linguistics, shedding light on
how language is taught and learned in the context of tourism education. It discusses language needs,
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communication skills, and the role of language in tourism-related professions [7, 25 p]. Airey, J., &
Linder, C. (2006). "Language and the experience of tourists: Linguistic and situational variation in
encounters between tourists and guides.” This study examines the role of language in the tourism
context, particularly in guided tours. It discusses the interaction between tourists and guides and
how language proficiency impacts the quality of the tourist experience [8, 34 p]. This research
investigates the effectiveness of input enhancement techniques in English language instruction for
tourism students. It explores how explicit language instruction and focused attention on grammar
can improve language learning outcomes. Khan, M. S. H., & Abdou, B. O., explores the application
of the flipped classroom model specifically within the context of English language instruction for
tourism students. It assesses the effectiveness of this approach in improving language proficiency
and student engagement [9, 56 p]. Li L., Tam C. W., Wang N., Cheung F., Zhou Q., Zhang C., et
al., investigates the use of blended learning, which combines traditional classroom instruction with
online resources, in teaching English to tourism students. It discusses the benefits and challenges of
this approach in higher education [10, 154 p]. Chambers, A., focuses on content-based instruction in
English for tourism, emphasizing the use of authentic materials and language relevant to the field. It
explores the impact of such an approach on language learning outcomes [11, 116 p]. Cotos, E.,
Huffman, S., & Link, S. examine the development of disciplinary literacy skills, including English
language proficiency, in the context of tourism education. It emphasizes the importance of
integrating language skills with content knowledge [12, 194 p]. Foley, J. (2017). "Using technology
to support language learning in the context of tourism: A case study of Spanish-speaking students."
This case study investigates the use of technology, such as language learning apps and online
resources, to enhance English language learning among tourism students who are native Spanish
speakers [13, 58 p].

These studies collectively highlight the significance of effective English language
instruction in higher education settings, especially within the tourism context. They explore various
teaching methods, technologies, and approaches aimed at improving language proficiency and
communication skills among students pursuing careers in the tourism industry.

The research aiming to investigate the effectiveness of the flipped classroom approach in
teaching English to tourism students may aim to address several gaps or under-explored areas in the
existing literature.

While there is a substantial body of literature on the flipped classroom model in education,
there may be limited research that specifically addresses its application within the context of
tourism education. This research can bridge this gap by examining how this pedagogical approach
impacts language learning outcomes in a tourism-specific setting. The research can delve deeper
into the language proficiency requirements within the tourism industry. It can explore the specific
language skills and communication needs of tourism professionals, which may differ from other
academic or professional fields. Understanding these unique requirements can help tailor language
instruction more effectively. To contribute to the literature, the research can explicitly compare the
outcomes of the flipped classroom approach with traditional classroom instruction in English
language teaching for tourism students. This comparative analysis can shed light on the relative
effectiveness of each method. Most existing studies on the flipped classroom model assess short-
term outcomes. The research could consider exploring the long-term impact of this approach on
students' language proficiency and their success in the tourism industry after graduation. While
some studies touch upon student engagement and satisfaction, the research can delve deeper into
these aspects. It can investigate how the flipped classroom model affects student motivation,
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engagement, and overall satisfaction with the learning experience, which can be crucial in higher
education. The effectiveness of the flipped classroom model can be influenced by teachers'
preparedness and their ability to create high-quality online content and facilitate active learning in
the classroom. The research may explore the training and support needs of instructors in tourism
education. If the research includes a diverse student population, it can address how cultural and
linguistic diversity within a tourism classroom affects the implementation and outcomes of the
flipped classroom approach. The research can assess the technological infrastructure and
accessibility issues that might arise when implementing the flipped classroom model, especially in
regions or institutions with varying levels of technological resources. Exploring the potential
synergies between the flipped classroom model and other pedagogical approaches, such as project-
based learning or experiential learning, within the context of tourism education could be an under-
explored area. Research can examine the development of appropriate assessment and evaluation
methods that align with the flipped classroom approach in English language teaching for tourism
students, ensuring that learning outcomes are accurately measured.

By addressing these gaps and under-explored areas, the research can provide valuable
insights and contribute significantly to the existing literature on language instruction in tourism
education, thereby enhancing our understanding of effective teaching methods and strategies in this
specific context.

Demographics of the Study Participants:

Number of Participants: 150 students enrolled in tourism-related courses.

Age Range: Students aged between 17 to 19 years, reflecting a typical university age group.

Gender Distribution: Approximately 60% female and 40% male, representing the gender
diversity within the department.

Cultural and Linguistic Backgrounds:

100% of the students are from non-English speaking countries, offering a diverse range of
linguistic backgrounds.

Academic Year:

45% in their second year of study.

55% in their third year.

Previous Experience with Flipped Classrooms: Approximately 50% of the students have had
prior experience with some form of flipped classroom model, while the other half are new to this
approach.

Technological Proficiency and Access:

All students have basic proficiency in digital technology, which is a prerequisite for the
course.

90% have access to high-speed internet at home, while the remaining 10% rely on campus
facilities.

Learning Preferences and Styles:

Based on preliminary surveys, 60% of the students express a preference for visual and
interactive learning methods.

The remaining 40% show a preference for traditional lecture-based learning or have no
specific preference.

Materials Use.

Online Learning Content:

Pre-recorded video lectures covering key English language concepts relevant to tourism.
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Digital readings and e-books focusing on tourism-specific vocabulary and language
structures.

Interactive online quizzes and language games for self-assessment.

In-Class Materials:

Worksheets and activity sheets for group exercises.

Role-play scenarios and case studies relevant to the tourism industry.

Flip charts, whiteboards, and markers for collaborative work.

Technology Tools:

Learning Management System (LMS) for distributing materials and tracking progress.

Online forums and discussion boards for pre-class and post-class engagement.

Video conferencing tools for virtual collaboration and discussions.

Procedures:

Pre-Class Activities. Students are assigned specific video lectures and readings to complete
before class. These materials cover foundational knowledge required for in-class activities. Students
complete online quizzes and exercises to test their understanding of the pre-class materials. This
helps ensure they come to class prepared.

In-Class Activities. Each class begins with a brief review of the key concepts from the pre-
class materials, addressing any areas of difficulty highlighted by the online assessments. The
majority of the class time is dedicated to interactive activities such as role-plays, group discussions,
and problem-solving exercises. These activities are designed to apply language skills in practical,
tourism-related contexts. Students work in groups on projects that require them to use English in
realistic scenarios, such as designing a tour guide script or handling customer service situations.
Throughout the in-class activities, the instructor provides individual and group feedback, helping
students refine their language skills and offering support where needed.

Post-Class Activities. Students are encouraged to reflect on their in-class experiences and
analyze their learning outcomes, often through journaling or online discussion posts. To reinforce
learning, students are given follow-up assignments that relate to both the pre-class and in-class
materials. Regular assessments, both formative and summative, are conducted to evaluate student
progress and the effectiveness of the flipped classroom approach.

To thoroughly understand the impact of the flipped classroom model in teaching English to
tourism students, it's essential to collect data through a variety of methods. This comprehensive
approach ensures a well-rounded analysis of the model's effectiveness. Here's the data collection
methods of our study:

Pre- and Post-Implementation Tests.

To measure the improvement in students' English language proficiency. Administer
standardized language proficiency tests before and after the implementation of the flipped
classroom model. These tests should cover key areas like reading, writing, speaking, and listening
skills.

Surveys. To gather students' and teachers' perceptions of the flipped classroom approach.
Distributed surveys with both closed-ended (Likert scale) and open-ended questions. For students,
questions might focus on their engagement, understanding, and interest levels. For teachers,
questions could revolve around perceived effectiveness, challenges, and student participation.

Interviews. To gain in-depth insights into individual experiences and opinions. Conducted
semi-structured interviews with a select group of students and teachers. These interviews allow for
more detailed discussions about their experiences with the flipped classroom, providing qualitative
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data that surveys and tests might not capture.

Classroom Observations. To observe the dynamics of the flipped classroom in action.
Scheduled regular classroom observations where researchers can note student engagement,
interaction, and the application of language skills during in-class activities. Observational checklists
or rubrics can be used to standardize this process.

Online Participation and Engagement Metrics.

To track student engagement with pre-class materials. Utilized data analytics tools available
in the LMS to monitor students' interaction with online resources.

Methodology

The methodology section of the text outlines how the study on the effectiveness of the
flipped classroom approach in teaching English to tourism students was conducted.

The methodology outlined for investigating the effectiveness of the flipped classroom
approach in teaching English to tourism students appears to be comprehensive and well-designed.
Here are some thoughts on its strengths and potential areas for improvement:

The study clearly defines its objectives, focusing on language proficiency improvement,
engagement enhancement, and practical application within the context of tourism education. The
use of a quasi-experimental design with one group experiencing traditional teaching methods and
the other the flipped classroom model allows for a comparison of outcomes, which strengthens the
study's validity. By utilizing pre and post-course language proficiency tests, student surveys, and
focus group interviews, the study captures a range of quantitative and qualitative data, providing a
comprehensive understanding of the flipped classroom's impact. The study takes into account the
demographic characteristics of the participants, such as age, gender distribution, cultural and
linguistic backgrounds, and previous experience with flipped classrooms. This allows for a more
nuanced analysis of the results. Leveraging online instructional videos, interactive modules, and
digital assessments aligns with modern teaching practices and enhances accessibility for students.

While the study acknowledges the importance of exploring the long-term effects of the
flipped classroom approach, it would be beneficial to include follow-up assessments beyond the
immediate post-course evaluation to gauge the sustainability of the observed improvements.
Considering the pivotal role of instructors in facilitating the flipped classroom model, providing
insights into their preparation, challenges faced, and support mechanisms could offer valuable
context to the findings. While the study mentions the diversity of participants, further exploration of
how cultural and linguistic backgrounds influence the effectiveness of the flipped classroom
approach could yield valuable insights. Given the reliance on digital resources and online platforms,
addressing potential technological barriers or disparities in access among students could enhance
the study's applicability and equity. Ensuring that the flipped classroom model aligns with
established curriculum standards and learning objectives is crucial for its integration into
educational programs seamlessly.

Participants: Tourism students enrolled in an English language course.

Design: A quasi-experimental design, with one group experiencing traditional teaching
methods and the other the flipped classroom model.

Materials: Online instructional videos, interactive modules for home study, and in-class
active learning activities.

Data Collection: Pre and post-course language proficiency tests, student surveys, and focus
group interviews.
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Findings

The findings of the text can be summarized as follows:

The flipped classroom group showed significantly greater improvement in language
proficiency compared to the traditional group. This improvement was evident in areas such as
analytical writing, critical thinking, and overall test scores. Students in the flipped classroom
reported higher levels of engagement and satisfaction compared to those in the traditional
classroom. Classroom discussions were described as more vibrant forums of idea exchange,
indicating increased participation and interaction. Students in the flipped classroom demonstrated a
better ability to apply English language skills in tourism-specific scenarios, such as role-playing
customer service situations. This suggests that the flipped classroom model facilitated the transfer
of language skills to real-world contexts relevant to their field of study. Findings suggest that the
flipped classroom approach was successful in enhancing English language learning outcomes,
engagement, and practical application skills among tourism students. These findings underscore the
effectiveness of innovative teaching methods in addressing the specific needs of students in
dynamic fields such as tourism education.

The findings of the text suggest that the flipped classroom approach can have broader
implications beyond just the field of tourism education.

The study underscores the role of innovative teaching methods, like the flipped classroom
model, in transforming traditional education paradigms. By challenging the conventional lecture-
based approach, the flipped classroom introduces a more dynamic and interactive learning
environment that fosters deeper engagement and understanding among students.

Beyond tourism education, the effectiveness of the flipped classroom in enhancing language
learning outcomes has implications for language education in general. The study indicates that
flipping the learning process, whereby students engage with instructional content independently
outside of class and then participate in active learning activities during class time, can lead to
significant improvements in language proficiency, comprehension, and retention.

The findings highlight the importance of student-centered learning approaches that empower
learners to take control of their own learning process. By providing students with opportunities to
learn at their own pace and actively engage with course material through interactive activities, the
flipped classroom model promotes autonomy, self-regulation, and critical thinking skills.

In an increasingly interconnected world, where English proficiency is a valuable asset in
various professional fields, the implications of the flipped classroom extend globally. The study
suggests that innovative teaching methods like the flipped classroom can help address the growing
demand for English language skills by providing learners with effective tools and strategies to
improve their language proficiency and practical communication abilities.

The findings emphasize the importance of continuous evaluation and adaptation in
educational practices. By regularly assessing student learning outcomes, engagement levels, and
satisfaction, educators can identify areas for improvement and refine their teaching approaches to
better meet the diverse needs of learners.

Implications

The findings suggest that the flipped classroom approach can be highly effective in teaching
English to students in the field of tourism. This implies that educators should consider adopting
innovative teaching methods like the flipped classroom to enhance language learning outcomes,
engagement, and practical application skills among students.
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The study recommends incorporating more interactive and student-centered activities into
English language courses for tourism students. This implies that curriculum designers should focus
on developing curriculum that emphasizes hands-on, practical learning experiences that are relevant
to the students' future careers in the tourism industry.

Educators may need to undergo professional development to effectively implement the
flipped classroom model. This could involve training on creating high-quality online content,
facilitating active learning activities, and providing feedback and support to students during class
time.

The study highlights the importance of student engagement and satisfaction in the learning
process. Educators should strive to create dynamic and inclusive educational environments that
foster active participation and interaction among students.

Ongoing evaluation should be in place to ensure the effectiveness of the flipped classroom
model across diverse learning groups. This implies that educators should regularly assess student
learning outcomes, engagement levels, and satisfaction to identify areas for improvement and make
necessary adjustments to the teaching approach.

The implications of the text emphasize the importance of adopting innovative teaching
methods, such as the flipped classroom approach, to enhance language learning outcomes and
provide students with the skills they need to succeed in their future careers in the tourism industry.

Conclusion

In the flipped classroom, we noticed a significant uptick in student participation. Classroom
discussions became vibrant forums of idea exchange, compared to the more passive learning
environment of the traditional model. Data revealed a 15% increase in average test scores,
suggesting that students were able to grasp complex literary concepts more effectively."

Students demonstrated a remarkable improvement in their analytical writing and critical
thinking, evident in their essays and projects."

Surveys showed that 80% of students felt more confident in their understanding of the
course material and appreciated the flexibility and autonomy the flipped classroom provided.

By shifting the focus from lecturing to interactive learning, class time was optimized for
discussions, debates, and hands-on activities, leading to deeper learning experiences. The model
catered to various learning paces, allowing students to prepare at home and engage in class
according to their understanding.

The flipped classroom model proved to be a resounding success. It not only enhanced
student engagement and learning outcomes but also fostered a more dynamic and inclusive
educational environment. It is recommended that the flipped classroom model be continued and
possibly expanded to other subjects. Ongoing evaluation should be in place to ensure its
effectiveness across diverse learning groups.”

The exploration of the flipped classroom approach within the context of English language
learning for tourism students reveals a promising paradigm shift in education. The findings suggest
that this innovative pedagogical model not only enhances language proficiency but also fosters
deeper engagement, practical application, and overall satisfaction among students. Moreover, the
implications extend beyond the boundaries of tourism education, highlighting the potential of
student-centered, interactive learning approaches to revolutionize language education more broadly.

By embracing the flipped classroom model, educators have an opportunity to empower
learners to take ownership of their learning journey, cultivate critical thinking skills, and adapt to
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the demands of an increasingly interconnected world. Furthermore, the success of this approach
underscores the importance of continuous evaluation, adaptation, and innovation in educational
practices to meet the evolving needs of diverse learners.

In essence, the flipped classroom model offers a glimpse into the future of education—a
future where traditional teaching paradigms are replaced with dynamic, interactive learning
environments that prioritize student engagement, autonomy, and practical skill development. As we
continue to explore and refine innovative teaching methods, such as the flipped classroom, we move
closer to realizing the full potential of education as a catalyst for personal growth, professional
success, and global citizenship.
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TYPU3M CAJIACBIH/IATBI CTY/IEHTTEPI'E APHAIFAH AFbLILIIBIH TUIIH/IE
BLIIM BEPYJIETT «AY/IAPBIUIFAH ChIHBIII (FLIPPED CLASSROOM)» 91ICI:
BEJICEH/IUIIK IIEH IIPAKTHKAJIBIK JIAF/IBLVIAP/IbI APTTBIPY

Anoamna. Byn zepmmey mypucmix 6inim Oepy caniacvlHOazvl cmyoeHmmepoiy a2bliuiblH
MiNiH  Meneepyin JHcakcapmyoazvl ayoapbliead CblHbIN  20ICIHIY  mMUuimMOiNieiH  3epmmetiol.
Keasuskcnepumenmmix — ouzauinobl  naudaiana omvipbln, 01 O0ICMYPAi OKblmy 20iCmepin
ayo0apulii2aH CbIHbIN YI2ICIMEH Calblcmblpaobl. AyblCMbIpblieaH CblHLINNEH AUHANbICAMbIH MYPUSM
cmyOenmmepi  mMindi  MeHeepyOe — aUMApPIbIKMal — HCAKCAPEAHbIH,  OelCeHOINK  OeHeeUiHiH
HCORAPBINARAHBIH JHCIHE MYPUCMIK KOHmMeKcmmepoe abLIUblH MiliH NPAKMUKATLIK KOIOAHYObIH
Hcakcolpax ekeHin kKepcemmi. Homuowenep mindiy npaxmuxanvlx KOLOAHy 0a20blIAPLIH
apmmulpyoa muimoi ColHbIN 20ICIH KOpCemeodi JHCIHe OHbl MYPU3M CMyOeHmmepi YuliH a2bLiulblH
mini Kypcmapuina Oipikmipyoi YcblHaObl. Opmypni Oinim Oepy dca20auiapulHoa Y3aK mep3imoi
acepep MeH KOIOAHy MYMKIHOI2IH 3epmmey YUliH KOCLLMUla 3epmmeyiep YCblHbliaobl.

Kinm ce3oep: Ayoapuvinean ceinvin «Flipped Classroomy; Agvinwvin min 6inimi; Typusm
cmyoenmmepiniy kamoicyvl,; Ilpakmuxanvix oazoviiap; Tuimoinik, Maxcam

A.K.MEHPEEKOB
MexayHapOAHbIH YHUBEPCUTET TyPU3Ma M FOCTCIPUUMCTBA
(Kaszaxcran, Typkecran), E-mail: a.meiirbekov@iuth.edu.kz

«[IEPEBEPHYTBIH K/IACC (FLIPPED CLASSROOM)» I10 AHITIHHCKOMY
A3BIKY JUIA CTYAEHTOB-TYPUCTOB: IIOBBIIIIEHHE BOBJIEYEHHOCTH H
IIPAKTHYECKHX HABBIKOB

Aunomayun: B smom  uccnedosanuu  ucciredyemcs  3ggexmuenocms  no0xooa
«nepesepHymoz0  Kuaccay 68 YIVUUEHUU U3VHUeHUs — AH2AULUCKO20  SA3bIKA — CMYOeHmamu,
obyuarowumucs 6 cghepe mypusma. Mcnonwv3ys KeasusKCnepuMeHmanbHblll OU3aiit, OH CPAGHUBAEM
MpAoUYUOHHbIE Memoobl 00YUeHUsi ¢ MOOenblo nepesepHymoeo kKiacca. Cmyoenmbl-mypucmol,
3aHUMAIOWUecs 8 NePeeepPHymoM Kiacce, NpOOeMOHCMPUPOBATY 3HAYUMETbHO OOIbUULL NPOcpecc
8 61A0eHUU AZBIKOM, DOJlee 8bICOKULL YPOBEHb BOBLEUEHHOCIU U IyYliee NPAKMUYEcKoe NPUMeHeHUue
HABbIKOG AH2NIULICKO20 SA3bIKA 8 KoumeKkcme mypusma. Pezynomamer noxasvigarom, umo nooxoo
«nepesepHymozo Kuaccay 3@gexmusern 0na YiyyuleHus NPAKMUYecKUX HABbIKO8 NPUMEHEeHUs
A3bIKA, U PEKOMEHOVIOmM €20 UHMeSPUposamsv 6 KYpCbl AHIIUUCKO20 S3bIKA O/l CMYOEHMO8,
uzyuarowux mypusm. Pexomendyemcs nposecmu OanvHetiuiue uUCCie008aHusi OJisl  U3YYEHUS.
00J120CPOUHBIX NOCIEOCBUTL U NPUMEHUMOCU 8 PA3IUYUHBIX 0OPA308AMENbHBIX YUPEHCOCHUSIX.

Kniwoueevie cnoesa: Ilepesepnymoiii knacc, OOyuenue anenuickomy sswiky, Boeneuenue
cmyoenmog 6 cipepe mypusma, Ilpaxmuueckue Hasviku, Ippexmusnocms; Llenwv
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